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From diverse institutions we came 

Touching fault-lines 

Gently treading on minefields and knowledge we came 

To speak in whirlwinds of voices 

Of humanities, soft and hard sciences 

To seek to bridge chasms and being and becoming 

 

We dreamt awake 

Of institutes and academics 

Dances in the ellipse along perimeters of epistemic divides 

Moving to the centre 

To reunite with our deeper self 

To know what it means to be human 

In the context of our times 

Grappling with rampant regimes of power 

Now we begin to lay ghosts 

Of dissonance to rest 

As we began to catch glimpses 

Of contested truths 

In balances of power/ knowledge 

As we carry out genealogies of disciplines to know for the first time 

Why we are as we are 

As we explore conditions of possibilities becoming. 

 

- Prof. Pitika Ntuli 
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Introduction 
 

The Ministry of Higher Education and Training is actively seeking to revitalise higher education by 

strengthening the humanities and social sciences (HSS) in South African universities. Over a period of 

two years a wide-ranging consultative process undertaken by the Ministerial Task Team, appointed 

in 2010, produced a Charter for Humanities and Social Sciences.
1
These efforts culminated in the two-

day conference from 28-30 March 2012, which served as an opportunity for the Ministry of Higher 

Education and Training to respond to the Charter report and to indicate how government intends to 

act on its recommendations.  

 

At the conference the Minister of Higher Education and Training, Dr BE Nzimande, announced the 

formation of a National Institute of Humanities and Social Sciences (NIHSS).   

 

It is my conviction that HSS disciplines have a crucial role to play in the development of our 

country by informing social policy, framing the systems of thought that shape our 

perceptions of the world, discovering and interpreting our past and our present, stimulating 

creativity and making widespread the tools necessary for informed debate about ourselves 

and our society.  

- Dr BE Nzimande, Minister of Higher Education and Training 

 

In order to give form to the National Institute for Humanities and Social Sciences, the Minister also 

announced that the Higher Education Act (No 101 of 1997) will be 

amended by April 2013 in order to establish the institute and that 

funding is being secured to launch an interim structure through a 

pilot phase. 

 

He indicated that he would take up relevant recommendations made 

by the Charter report with the Minister of Science and Technology (in 

the case of those dealing with the National Research Foundation 

(NRF)) and issues of financial aid for HSS students with the National 

Student Financial Aid Scheme (NSFAS). The remaining 

recommendations will be examined by the Institute, which will 

determine its activities in line with its budget and the interests and priorities of HSS in the country. 

 

The Minister expressed his support for expanding funding for post-graduate studies in all areas, 

including the HSS disciplines, and noted the HSS Charter report finding that the real crisis point in 

our entire HSS system is at first-year level. He stressed that this relates to all subject areas and not 

only to the humanities and social sciences, which is why he has not accepted the recommendation 

for the establishment of a National Centre for Lifelong Education and Educational Opportunities. 

Instead, responsibility for this area of development will be lodged in the proposed South African 

Institute for Vocational and Continuing Education and Training. 

 

Over the course of two days, conference participants had the opportunity to exchange views on the 

proposals contained in the Charter report and to share national and international experiences in 

respect of the revitalisation of the humanities and social sciences.  

 

A total of 170 participants attended the conference, representing government departments, tertiary 

institutions and policy-making bodies among others. Many of the participants (67) were drawn from 

                                                             
1
 Department of Higher Education and Training (DHET) (2011). Charter for Humanities and Social Sciences. Report 

commissioned by the Minister of Higher Education & Training for the Charter for Humanities and Social Sciences. Final 

report 30 June 2011. Pretoria. 

“The paradigm 

underpinning the work of 

the National Institute of the 

Humanities and Social 

Sciences must be a 

developmental one.” 

- Dr B E Nzimande, Minister of 

Higher Education and Training 
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South African institutions of higher education with 15 South African universities represented. Six 

international participants hailed from Brazil (CLACSO, University of Sao Paolo), India (Institute for 

Social Science Research), Uganda (Makerere University), Zimbabwe (African Institute of Agrarian 

Studies), Senegal (CODESRIA) and Russia (Yandex).  The conference was attended by 36 government 

officials drawn mainly from the Department of Higher Education and Training as well as from the 

Department of Arts and Culture. A total of 35 participants represented policy making, research and 

other bodies such as the South African Qualifications Authority (SAQA), the Human Sciences 

Research Council (HSRC), the National Research Foundation (NRF) and the Centre for Education 

Policy Development (CEPD). Other key stakeholders included representatives from National 

Education Health and Allied Workers Union (NEHAWU) and the Swiss South African Co-operation 

Initiative (SSACI).  

 

 
 

This report outlines the vision, contextual factors and strategy for the humanities and social sciences 

as articulated in the Charter report and captures the conference proceedings in regard to each of 

these. It then outlines a range of issues discussed at the conference in plenary sessions and 

commissions, and concludes with a summary of discussions in each commission. 

 

1 Vision for the humanities and social sciences 
 

The vision outlined in the Charter for Humanities and Social Sciences (DHET 2011:14-16) is one 

characterised by deepened and endogenous scholarship through which South Africa surfaces, 

documents and explores a diversity of perspectives, reflects a thirst for culture and develops the 

humanities and social sciences as repositories of heritage, history, memory and meaning in the 

country’s quest for peace, prosperity, security and socio-economic well-being. 

 

It envisages “historiography that traces how polities and clans emerged after the decline of Great 

Zimbabwe and how people lived”.  It aims to produce “a generation of teachers who can introduce 

dexterity in the schooling system”.  It seeks to foster an “Africa-wide system of student mobility in 

which the colonial divides of francophone, lusophone and anglophone Africa … melt away”. It strives 

for “the disenfranchised majority to construct an African modernity, proud of its past and mindful of 

Conference Participants

South African universities

Government officials

Policy makers

University representatives from 

outside SA

Other
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its historic entanglements” and to produce scholarship that “overcome(s) the classifications of race 

and ethnicity, and their deep historical and oppressive roots”.   

 

The Charter report locates the revitalisation of the humanities and social sciences in South Africa 

within the African and international context, and envisages that the South African academic 

community takes its place as an equal partner with the means to make a unique and significant 

contribution: “We have excited the world’s moral imagination – our work has produced self-

understanding for issues relating to social justice, anti-racism and reconciliation everywhere” (p15) 

and “our serious academics share with many of our colleagues on this continent the search to re-

evaluate the integrity of the historical past, the normative prowess and the dilemmas it involved, 

and to define a dignified, post-imperial and post-colonial relationship to the world of knowledge” 

(p28).   It notes with appreciation that “CODESRIA would like to see this process evolving into a Pan-

African Charter for the Humanities and Social Sciences” (p16).  

 

These perspectives were supported at the Conference by the Minister of 

Higher Education and Training who located the debate about HSS 

scholarship in the context of South Africa’s past and noted the need to 

break the hegemony of ideologies that primarily serve the interests of 

capital and which played a central role in racial oppression and colonial 

rule.  At the opening gala dinner, ANC Secretary General, Gwede 

Mantashe, argued for the need to create “a balanced and complete 

society”, which requires inter alia that South Africa’s history not only be 

a “story of lions as told by the hunters”, but that it should also be “the 

history of hunting as told by the lions”.  

 

Prof. Emir Sader, Executive Secretary of CLASCO at the University of Sao Paulo in Brazil, supported 

this perspective when he said: “The greatest theoretical hurdle in the battle for the world is to 

understand history, how it was constructed and how we can deconstruct it, to review it to 

understand a more just society. Otherwise we will be dominated by fatalism.”  

 

His view was that the great challenges facing humanity today call for debates on finding the position 

and role of social science. The struggle against poverty and destitution, the context of the 

environmental crisis and values priorities make an understanding of the meaning of policies, 

interpretations and alternatives paramount.  

 

Economics is not an exact science. Those who try to impose the Washington consensus are 

paying the price for this belief+ they’re entangled in their own problems. They have difficulty 

in creating new jobs for their populations. It comes down to deciding what kind of economic 

policy responds to the needs of the population or only the needs of the elite. 

-Prof. Emir Sader, Executive Secretary of CLASCO, University of Sao Paulo in Brazil 

 

He stressed that critical social thought can help reflect on the nature of 

society, government projects and the alternatives and dilemmas that 

emerge. Social thought must recognise human action and help take 

apart the causes of poverty and marginalisation in order to render it 

the object of human action. Who was responsible for producing it? 

How can it be dismantled? We need to look at reality in a mirror, not 

through a window. 

 

“This is not a narrow 

discussion about the 

humanities and social 

sciences, but a debate about 

the future orientation and 

direction that South Africa 

needs to take.” 

-  Gwede Mantashe, ANC 

Secretary General 

“We need to look at reality 

in a mirror, not through a 

window.” 

- Prof. Emir Sader, Executive 

Secretary of CLASCO, University 

of Sao Paulo in Brazil 
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2 Contextual factors driving the revitalisation of the 

humanities and social sciences 
 

The Charter Report for the Humanities and Social Sciences notes a range of contextual factors that 

need to be taken into account in repositioning the humanities and social sciences in the higher 

education system. These include (p27) the increasing demographic and political importance of urban 

clusters relative to agrarian territories, severe strains in the relationship between societies, multiple 

hazards and epidemics and “severe pressure on the bureaucratic forms of control and regulation 

that have defined modernity”. Along with the rapid dissemination and integration of technologies, 

there will be severe pressures for equity across society particularly in the face of persistent 

inequalities of wealth and gender, and for cross-border interaction, which in turn will produce a 

stronger need for intercultural competence.  It also notes (p38) that South Africa will continue to be 

biased towards mining, manufacturing and services with a strong agrarian/rural imperative and a 

prevalence of new economy/ technology-type small firms. Similarly, the public sector will continue 

being an epicentre of developmental priorities.  

 

It is argued that these and other factors are likely to affect the university system, its role and 

function, and demands a new model for the way in which it “goes 

about enhancing society’s creative and productive powers” (p27). 

 

The Charter report acknowledges that while many tertiary institutions 

have been in financial crisis, expenditure on higher education in South 

Africa has increased at an average rate of 9.1 per cent per annum since 

1996 (p29). This is higher than South Africa’s annual economic growth 

and higher than the inflation rate which has been at 4.7 per cent per 

annum during the same period.  Nevertheless, a ‘science-centric’ 

tendency worldwide has resulted in the humanities and social sciences 

being downplayed, with its scholarship ignored and its contribution 

marginalised. According to the Academy of Sciences of South Africa 

(ASSAf) Consensus Study on the State of the Humanities in South 

Africa, quoted at the Conference by Minister Nzimande, HSS is in crisis, 

facing declining student enrolments, declining graduation rates and 

decreased funding. 

 

In South Africa many decisions to squeeze the humanities and social 

sciences have been taken in the face of national policy which has 

prioritised Science, Technology, Engineering and Management (STEM) disciplines, as is reflected in 

the government’s current higher education funding formula (p28). Submissions to the HSS Task 

Team argued that “it is not possible to build a differentiated higher education system (which we 

want) with an undifferentiated funding formula”. 

 

In addressing this issue during his opening presentation to the Conference, Minister Nzimande 

reminded participants of the devastating impact of apartheid in keeping the level of education for 

black South Africans as low as possible, providing just as much education as was necessary to 

support the white supremacist system, and curtailing access to the study of the natural sciences. 

This, he said, has impacted not only on generations of African children, but also on their teachers 

who today display a serious deficiency of mathematical and scientific knowledge. For this reason the 

South African government has placed great emphasis on the STEM subjects and on critical areas of 

skills shortage such as engineering, technology, the physical sciences and accounting. However, the 

Minister acknowledged the danger of an imbalance in education priorities: “There is always a danger 

“The HSS Charter report 

aspires to an education 

system in which both the 

HSS and STEM disciplines 

are integrated and 

complement one another in 

the education of a complete 

person. 

Let us find ways in which 

both sets of disciplines can 

contribute to solving 

complex problems which 

require interdisciplinary 

research collaboration.” 

- Dr BE Nzimande, Minister of 

Higher Education and Training 
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that too singular a focus on certain areas will lead to a neglect of other equally important areas.  … 

STEM subjects themselves must be anchored by humanities and social sciences.” 

 

Regarding the employability of HSS graduates, the Minister quoted the ASSAf study finding that 

“virtually all humanities graduates are employed, that the vast majority work for an employer while 

the rest are self-employed, and that there is a fair spread of graduate employment across the public 

and private sectors”. However, the HSS Charter report notes “low trust about the quality of our 

students in the business world, and that somehow, even though our graduates are employed in 

large numbers, there are remedial deficits that are indefensible” (p39). 

 

Other constraining factors include perceptions among community, civil society and trade union 

constituencies that the university system serves the interests of international and local elites (p40), 

producing a reluctance to cooperate with academic researchers “because people feel they are being 

used with little benefit to their constituencies” (p39).  Furthermore, the wellbeing of the humanities 

and social sciences cannot be divorced from the need to strengthen adult and lifelong learning, 

particularly in rural areas, so as to draw poor and marginalised communities, and youth in particular, 

into knowledge production processes. 

 

The Charter report notes further that imbalances within and between universities have produced 

conditions that are not conducive to HSS flourishing across South Africa’s diverse contexts. The Task 

Team also found that although more spaces for critical intellectual debate are being created (p30), 

“South Africa is not producing the new corps of thinkers who can nurture socio-economic 

alternatives” (p31).  

 

One commission at the Conference identified the relationship between the state (former liberation 

movements) and HSS as a critical contextual factor that undermines the HSS system. Prof. Sam 

Moyo, African Institute of Agrarian Studies, Zimbabwe, summed up the commission’s discussion by 

indicating that the state has little capacity to use the HSS system for progressive transformation 

because the nature of the transition itself is not well understood. Furthermore, the state has co-

opted the most progressive elements in the HSS system and the adoption of the neoliberal project 

has limited the potential for innovation in the HSS system. These and other issues are further 

discussed in sections 4 and 5 below. 

 

3 Proposed strategy 
 

The strategy for strengthening and revitalising the humanities 

and social science centres on the establishment of a National 

Institute for the Humanities and Social Sciences, supported by a 

number of other focused initiatives.  This recommendation was 

accepted by the Minister of Higher Education and Training at the 

Conference. 

 

The Charter report argues (p30) that the National Institute is 

required to ‘dynamise’ the respective fields by playing a catalytic 

role in instilling status and gravity in the educational landscape in 

respect of HSS. At the same time, the Ministerial Task Team took 

cognisance of the critiques from a variety of institutions that 

South African higher education does not need another 

bureaucracy. 

 

The Institute would establish a national mentoring programme 

“There’s got to be an outside 

force, which functions as a 

stimulator, as a driver, as a 

facilitator, as a proponent to the 

outside world and to the inside of 

the institution – essentially as a 

lever to move these changes 

forward, to press for them. They 

won’t happen by themselves, they 

can’t; there’s got to be an outside 

force and no individual university 

can take this on.” 

- Dr EbrimaSall,  Executive Secretary, 

CODESRIA and member of the 

International Reference Group, 

commenting on the recommendation 

for a National  Institute for Humanities 

and Social Sciences(DHET 2011:38) 
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to rebuild the HSS programmes that have collapsed, using emeritus professors as well as visiting 

professors from the African diaspora and countries in the global South. It would support universities 

to increase the output of PhD graduates (South African and from other African countries) in the 

humanities and social sciences, increase opportunities for publication in accredited journals and 

books, strengthen recognition of practice in fields such as community development, social work and 

nursing, engage with the quality of international collaborative programmes, raise the profile of 

digitality and distance education, establish an innovation forum, make HSS research and other data 

more accessible, and review the mandates and responsibilities of existing quality control bodies. 

 

Prof. Ari Sitas, Director of the Ministerial Task Team, outlined that the Institute would actively 

promote indigenous languages and drive the interventions intended to address specific weaknesses 

in the HSS disciplines. The initiatives include an effort to establish “our own Erasmus Mundus on our 

continent, to expand the flow of students to and from Latin America and the Caribbean, Asia and the 

south, whilst not compromising our interaction with the north”. This would include developing a 

framework for joint degrees.  

 

Six catalytic projects are proposed:  

• A project to construct a history of broader South Africa from the11th to the 16th century;  

• a national multidisciplinary project on how indigenous languages in South Africa could 

support the process of concept formation in the HSS and enrich social scientific thinking or 

pedagogy;   

• a national project to recover the traditions of popular education in the country;  

• the establishment of five Humanities Hubs (and boosting those that already exist) not only 

as centres of heritage, but also as centres of ongoing research, documentation of know-how, 

oral stories and poetry, knowledge production, student internship and education (existing 

hubs would be strengthened);  

• a national multidisciplinary research project on the Social Sources of Creativity which should 

explore how these sources are created and sustained in performance, music, dance, 

photography and other creative fields; and 

• a project that recovers the lineages of knowledge production from the 1950s to the 1980s, 

to bring to light unpublished theses, manuscripts, academic and scholarly texts, as well as 

personal diaries, oral archives and field notes in the HSS, and to bring them into the 

academic mainstream. 

 

Integrity-linked interventions are concerned with the reward systems in higher education currently 

under review by the Ramaphosa commission, including the funding formula for higher education, 

the reward system and the NRF. 

 

Fourteen corrective interventions are proposed, which include a national first-year improvement 

project; expanding the NSFAS loan/bursary facilities to HSS students; scholarship and bursary 

support for post-graduate humanities graduates; a review of all qualifications in conjunction with 

SAQA and the CHE; revisiting the notion of a four-year degree; establishing joint degrees; 

establishing a higher education irregularities committee; providing financial support for the Deans’ 

Association and the Education Deans’ Forum  to mainstream diversity issues in the undergraduate 

curriculum and workshops on diversity and race, gender and xenophobia; increasing the number of 

NRF research chairs; redressing institutional salary inequalities; developing Memoranda of 

Understanding for research pacts between national, provincial and local government; and drawing 

up an academic Bill of Rights.  
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The role of the state in relation to the strategy for strengthening the humanities and social sciences 

was raised by different conference speakers and participants. Would this 

initiative be sustainable once Minister Nzimande leaves office? Should the 

academic community be handing over the leadership of HSS to 

government and could this be construed as the academic community 

abdicating its responsibility to the Department of Higher Education and 

Training? Have the HSS disciplines been too meek and timid in 

commenting on critical social science issues? 

 

Prof. Sukhadeo Thorat, President of the Institute for Social Science 

Research, New Delhi, India, stressed that social science research needs 

policy and frameworks in terms of what kinds of data are required for 

supporting the goal of national unity, and how research institutes are 

detached from the state and remain independent, affiliated to 

universities. 

 

Society changes constantly, and that requires ongoing research+  research on society, 

economy, culture … Social sciences help us understand reality in a much more scientific way, 

so there is a need for research on a continual basis. Developments in economics, sociology 

and other disciplines help us understand reality and influences policy for stable economic and 

development strategy. We thus need to stabilise social science on a continuous basis.– Prof. 

Sukhadeo Thorat, President of the Institute for Social Science Research, New Delhi, India  

 

Dr Sarah Sali, Senior Lecturer at the College of Humanities, Makerere University, Uganda pointed out 

that in her experience “the people who pay for research control the knowledge we produce. How 

can social science be free to generate knowledge externally? How can academics cope with 

governments that are uncomfortable with social science?” 

 

In his response to questions, Minister Nzimande indicated that “we are catalysing and opening up 

the space for you as the HSS community”. This was supported by Prof. Hlengiwe Mkhize, Deputy 

Minister of Higher Education and Training, who stressed in her closing remarks the need for 

universities to take ownership and responsibility for this project and to adopt a critical, open-minded 

and long-term perspective on strengthening the humanities and social sciences. She reminded 

delegates of how, prior to 1994, ideology had influenced the development of the social sciences to 

the extent that racism was validated by academic collusion from even the best universities in the 

country at the time. She pointed to the importance of formations such as the Organisations for 

Appropriate Social Services (OASS), which was established during the transition period to resist the 

use of social science to support policies that were not responsive to people’s needs. In the present 

context, the challenge is to ensure that HSS connects with and gives direction to issues with which 

people are grappling throughout the country and that the HSS community gives leadership on these 

and other issues: 

 

Whether or not people have formal education … there is a big debate around the 

Constitution and people are speaking about the issues you have raised here – race, culture, 

language, social justice, bridging rural and urban communities, HIV/AIDS, gender inequality, 

poverty. No group of people is better equipped to provide leadership… to help society 

understand the issues that create tension in people’s minds - corruption, ethics, poor 

governance, etc. Taking advantage of this rich engagement you can begin to grapple inside 

and outside the classroom through the humanities and social sciences, which are really about 

us as people.  

- Prof. Hlengiwe Mkhize, Deputy Minister of Higher Education and Training 

“The danger we face 

starts from within. The 

danger is not that the 

state will not finance the 

humanities and social 

sciences. But do we have 

the courage to tackle 

difficult questions?” 

- Prof. Hlengiwe Mkhize, 

Deputy Minister of Higher 

Education and Training 
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4 Emerging issues 
 

The presentations made by international speakers and contributions from the floor by conference 

delegates raised a range of issues that need to be taken into account in shaping the institutional 

framework for the humanities and social sciences. The issues are categorised as follows and are 

outlined in more detail below: 

 

• Relationships between the HSS Institute, other research institutions and the universities 

• The education pipeline 

• Language 

• Cooperation between universities 

• Graduateness 

• Sustainability 

• University corporatisation and commercialisation 

• HSS in relation to STEM 

• Endogenous knowledge production 

• Capacity building 

 

4.1 Relationships between the HSS Institute, other research institutions 

and the universities 
 

Models for an Institute 

Speakers pointed out that there are various approaches to setting up an Institute or Academy of 

Humanities and Social Sciences. According to Prof. Ari Sitas, “Nehru’s India set up a variety of 

academies as active agents; in France the academy is elite; in China the academy is a directive.”  

 

For example, the Indian Institute for Social Science Research is more than 30 years old and provides 

resources and support for scholarship in higher education institutions as well as research institutes 

(think tanks).  China has the Economic and Social Science Council and the UK has similar institutions. 

Social science research in India and China occurs through regional institutes in each province, 

providing a strong social system.  

 

What is important is how to manage the different councils and 

get coherence among them. Research councils in medical science, 

the natural sciences and the social sciences have different 

themes, secure the resources and are then invited to take 

projects forward. However, this does not mean that a separate 

institute for the social sciences is not required. 

 

In South Africa the Academy of Science has started opening up 

towards the HSS, and Prof. Sitas argued that it will be important 

to support this development rather than creating alternatives. 

Although there had been attempts to polarise the discussion 

between humanities and social sciences, philosophically and 

theoretically there is a continuum – “mathematics is a symbolic 

logic in philosophy.”  

 

Questions were raised about how an HSS Institute will relate to 

other research institutions and how it will be structured to avoid 

sucking energy, senior staff and resources out of universities. 

“CODESRIA has a flexible mode of 

operation that encourages people 

to form networks or groups on 

issues of interest. There’s little 

bureaucracy and the groups are 

flexible and can re-form around 

new focus areas or research 

themes. CODESRIA supports 

scholars with small grants for thesis 

writing, organises workshops for 

graduate students, which helps 

them interact with others and gets 

them to see the problematic in a 

different context.” 

 

- Dr Ebrima Sall, Executive Secretary, 

CODESRIA and member of the 

International Reference Group 
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Minister Nzimande said that the proposed Institute has the potential to empower South African 

academics and researchers where they are currently located and that it should not take them out of 

institutions. The intention is to assist academics and students to engage better with the 

environment, and not to create a bureaucracy. The CODESRIA model which runs through networks 

across the continent and beyond, provides one example of how the Institute might function.  

 

Naming the institute 

It was suggested that once it is clear what in HSS needs to be changed, and the change strategy is 

determined, this will give rise to a name for the Institute. The idea is to get a common understanding 

of how change in the HSS should be organised. Intellectual liberation is a common problem, not just 

a South African problem. CODESRIA in Africa and CLACSO in Latin America are by nature 

‘insurrectionary movements’ and it was suggested that, in comparison, institutions like the HSRC 

need to change. It is not only the name that matters, but also the methodology and approach 

adopted by the Institute.  

 

The idea of the HSS Institute is to create a momentum to initiate the changes that HSS scholars and 

students want to see and one speaker suggested that the Institute should mobilise a movement of 

scholars. Although the liberation movements and other movements around them (trade unions, 

rural movements, etc.) had (and still have) basic demands for transformation, the question is 

whether African universities are in fact creating the structures and frameworks able to address those 

questions. African university identity is about recontextualising knowledge, defining the questions 

that trade unions and other social formations want to answer, and developing new ways to find the 

answers we need.  

 

4.2 The education pipeline 
 

Two issues were raised in relation to the education pipeline and the relationship between the social 

and the natural sciences. The first was a concern that students should receive grounding in all the 

disciplines, particularly at school level. It is thus important to take mathematics seriously or else 

social science students will be fundamentally weakened. Furthermore, high failure rates at first year 

level present universities with one of the biggest challenges in respect of student preparedness for 

tertiary level study. It is thus imperative for the academy to link up with basic education and to forge 

the strategies necessary to respond to the challenges of the schooling system. Minister Nzimande 

pointed out that universities train teachers and should use this advantage to strengthen the pipeline 

feeding university enrolment.  

 

The second concern was that a focus on HSS could produce a backlash and that it would be 

important to manage endemic conflicts between different disciplinary domains in terms of 

methodologies, ideologies, etc. This raises issues in relation to developing HSS programmes of 

sufficient quality, which in turn requires appropriate capacity.  

 

According to Prof. Thorat, the experience in India showed that fewer 

students were going to the natural/basic sciences, possibly because the 

knowledge in disciplines such as chemistry and physics is narrowly 

focused and is not necessarily useful for getting a job or doing 

research. This requires higher education institutions to modify 

programmes on a disciplinary basis. The introduction of subjects such 

as bioinformatics, biotechnology and life sciences help address the 

concerns of students. Similarly, commerce has diversified into 

management and other disciplines. So universities need to respond to student interest by changing 

their curricula and their course offerings. In the UK the research councils came together to identify 

“Reality is not explained by 

one discipline – it requires 

more than that. Disciplines 

need to be contextualised.” 

- Prof. Sukhadeo Thorat, 

President of the Institute for 

Social Science Research,  

Delhi, India 
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common interfaces e.g. health aspect of economics, and this attracted resources to promote the 

research. This suggests that there are different ways of building the bridges and avoiding a narrow 

divide between social and natural sciences. 

 

4.3 Language 
 

The primacy of indigenous languages surfaced repeatedly 

throughout the Conference deliberations. It was argued that 

questions of language are central to the conception of an 

African approach to the humanities and social sciences, but 

there will be no mother-tongue education unless educators 

are graduates of those languages. Delegates heard that two 

of South Africa’s languages have no graduates: “We’ve barely 

scratched the surface in the renewal of African languages,” 

argued Dr Leonard Martin. “We have to reconnect with 

language as a primary point of departure.”  

 

Although the close relationship between language, cognitive 

development and scholarship was emphasised, teaching in local 

languages was problematised when one delegate asked “how we can 

ensure that this would not lead to the balkanisation across regions”. Her 

experience is that teaching in local languages can disadvantage children 

and divide them because they cannot communicate with and 

understand each other. 

 

There was also some criticism from Prof. Paulus Zulu of the notion of 

internationalising African languages: “Serbian, Croatian are not 

international languages. Are South Africans so full of entitlement that 

they are entitled to internationalisation?” 

 

4.4 Cooperation between universities 
 

Two key perspectives surfaced in regard to cooperation between universities. On the one hand there 

is a perception that very little collaboration is taking place among South African universities. This is 

related to issues of race, class and corporatisation in universities, as well as the funding formula, 

which encourages competitive rather than cooperative behaviour among higher education 

institutions. South African universities receive vastly different levels of research funding from the 

Department of Higher Education and Training (the example was cited of the University of Pretoria 

receiving R148m for research output and University of Fort Hare R2m), making the well-off 

universities richer and the poor universities poorer. Co-supervision of doctoral students can be 

supported under the funding formula, but informal support for post-doctoral training from scholars 

from different institutions is not supported. There is also a penchant for competition within the 

system, with higher education institutions poaching staff from each other.  

 

From the perspective of African universities outside South Africa, xenophobia poses a serious 

constraint to professional collaboration and while foreign students from outside the SADC region 

currently constitute a significant proportion of post-graduate enrolments, they have to pay fees up 

front, which is hugely discriminatory.  Very few South Africans travel to other African countries to 

study and in the case of Makerere University, for example, it was found that the South African 

students involved in exchange programmes are virtually all white.  

 

“In Uganda we have 55 

languages plus Arabic – 

that’s why Swahili is an East 

African language although 

it’s not popular in Uganda. 

What baggage does language 

carry?” 

- Dr Sarah Sali, Senior Lecturer, 

College of Humanities, 

Makerere University, Uganda 

“We need to improve the 

cognitive levels of our own 

scholars as well as others. It’s not a 

quick fix. There are many Einsteins 

and others who cannot pass their 

mathematics because they’re bad 

in language. So the issue of 

language is central and we can’t be 

apologetic about that.” 

- Prof. Pitika Ntuli 
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On the other hand, some delegates indicated that there is a great deal of cooperation taking place, 

which would become evident if a proper review were conducted in the institutions. For example, 

large numbers of students at Fort Hare University (UFH) register for social science programmes and, 

being located in a rural area, the university has been able to open up new fields of research. Many 

Memoranda of Understanding (MoUs) have been signed between UFH and U.S.A. or European 

higher education institutions to promote student exchanges and students receive credit for the 

modules taken in South Africa. Large numbers of Zimbabwean students are coming to UFH and new 

relationships are being developed in the process.   

 

Prof. Ebrima Sall commented that the fact that people come to teach and study in South Africa 

indicates an encouraging level of openness. However, South African students should be encouraged 

and supported to study elsewhere and academics should teach elsewhere because this will 

strengthen South Africa’s universities. The exchange and mobility of scholars is something SADC and 

the African Union need to move on seriously.   

 

At present the reality is that the South African government puts little funding into collaborative 

higher education relationships, with the result that there are no incentives to attract research 

collaboration. Most of the resources for research collaboration are in the global North and although 

some work is happening, it doesn’t have the same resonance. With more commitment from the 

South African state to build collaboration between universities it would be possible to develop many 

more active relationships around post-graduate training, e.g. through regional doctoral schools that 

could help build a community of scholars in the continent. A concrete avenue for cooperation would 

be to establish a regional academy for doctoral education. Southern African countries face similar 

problems in training doctoral students and one could draw on home-grown experience in the region 

and the continent to manage doctoral schools. Such collaboration would also lay the foundation for 

joint degrees developed on the basis of equality between partners, real commitment and not 

‘academic tourism’.   

 

At the same time, a major contradiction is emerging. Prof. Eddie Webster noted that today it is much 

easier to cooperate because of email, Skype, cheap airfares and the breaking down of political 

boundaries such as apartheid. These factors are all accelerating cooperation. However, the 

outcomes of cooperation are contradictory in that these factors are strengthening the knowledge 

production of the global North: much of the research is funded by the North and there’s a growing 

Americanisation of knowledge production. Although we see alternatives like CODESRIA, in the face 

of the hegemony of neoliberalismit is becoming more difficult to cooperate. Globalisation and the 

forces of northern money and northern ideas are strengthening the contestation. 

 

4.5 Graduateness 
 

Concern was expressed about the graduates being produced for the communities in which they have 

to serve. What graduates do we envisage? What character of graduate?  

 

It was suggested that in many cases the training received by graduates is not appropriate for the 

conditions in which they work since the methodologies, instruments and theory emanate from 

contexts far removed from the African experience. “Our research needs to start from the questions 

that are critical to the continent and reflect the experiential realities of our people on the African 

continent,” argued one delegate.  

 

The HSS Charter report suggests that the character of graduateness needs to be carefully examined. 
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4.6  Sustainability 
 

Minister Nzimande indicated to the Conference that the Department of Higher Education and 

Training wants to mainstream the humanities and social sciences in the budget in terms of funding 

and governance. It views this project as a medium- to long-term venture and will plan for it 

accordingly. However, he stressed that producing results would be the key to sustainability:  “Most 

important is what you do with this initiative in terms of its survival – if it does good work, it is 

unlikely to be unseated.” 

 

4.7 University corporatisation and commercialisation 
 

Numerous speakers, including the Minister, commented on the trend towards university 

corporatisation and commercialisation as a serious constraint on efforts to strengthen the 

humanities and social sciences. Prof. Thorat described how corporatisation of research is affecting 

both the social and the natural sciences since interdisciplinary subjects like biotechnology require 

the study of physics, mathematics and chemistry. He thus views the crisis as being wider than the 

social sciences. A trade union representative from NEHAWU described the manifestations of 

corporatisation in higher education institutions as including outsourcing, casualisation, contract 

employment, removal of benefits, outsourcing libraries, among others. 

 

Prof. Emir Sader commented that the trend towards university corporatisation could not be divorced 

from the values present in the wider society. He pointed out that the recession had not led all 

countries down the same path and that the fiscal and social policies adopted by countries were 

driven by the model of state, society and democracy they chose. One option assumes that the 

market is the best model and that supply and demand will distribute resources fairly. The alternative 

values the public sphere over the savage struggle that characterises the market sphere. The 

problems are related to political values. 

 

Concerns were expressed about how, in the face of corporatisation, indigenous knowledge can be 

operationalised in various faculties and disciplines, and how African perspectives can be introduced 

across disciplines. The NEHAWU representative commented that the issues to be dealt with by HSS 

are evident for all to see – they relate to the crisis of poverty and inequality, which is a product of 

our historical legacy. “We’re told to move forward, but we’ve only removed the legislation; the 

legacy still exists.”  In his view, the corporatisation of universities should be challenged along with 

the current crisis of poverty, inequality and poor access to services, rural underdevelopment, 

agriculture and the persistence of segregated residential areas.  He criticised academics for a lack of 

accountability in respect of their outputs and the state for a lack of accountability in its funding 

policies. 

 

A different perspective came from a younger delegate who defined the crisis in higher education as 

one that does not prepare young people for entering the labour market. He cited employer 

federations such as BUSA and NAFCOC that complain that the quality of graduates is not up to 

scratch and commented that although graduates from the natural sciences find work more easily, 

quality is a problem across the board. He asked why universities were not making graduates relevant 

to the market and questioned what difference a strengthened HSS movement would make. “The ‘so 

what’ has not been answered for us – it’s too insular for my liking,” he said. Prof. Pitika Ntuli 

responded that this issue had been discussed in one commission, which concluded that the Institute 

for Humanities and Social Sciences must be student-centred: “We need to ask students about how 

they see the world. There is a need for auditing what is being taught and what is being left out.” 

 



13 

 

4.8 HSS in relation to STEM 
 

The complex relationship between HSS and the natural sciences became evident at different points 

in the Conference. As noted in the Section 2 of this report, the Minister acknowledged that while 

there is an urgent need to increase the mathematics, science, engineering and managerial capability 

of young South Africans, it is equally important for these graduates to receive a rounded education 

and for the STEM disciplines to be anchored by the humanities and social sciences.  He indicated that 

government is allocating a great deal of money and resources for capacity building in both the HSS 

and STEM fields, and recognised the need to support both areas, even though this would not be 

easy.  

 

Delegates noted that the social and natural sciences function in different ways, particularly in the 

correlation between research and policy. Whereas the development of penicillin as a cure for VD 

produced a clear policy response, it is more difficult in the social sciences to see the correlation 

between research and policy owing to different complexities. It is thus important for social scientists 

not to try and imitate the natural sciences. Social science cannot predict what can happen, and 

although HSS scholars are challenged to do that, they are not equipped to do so. HSS research 

highlights social processes and if these can be shared, we may be better informed about how to deal 

with issues. A focused and predictive story is a whole area on its own. 

 

Comparative experience shows that India has allocated massive resources to fellowships, 

laboratories and other strategies for natural sciences and is now doing the same for the social 

sciences. However, in the case of research funding, the social sciences in India receive only 2.6% of 

what the natural sciences get. Even here, the social sciences have thus been neglected in terms of 

finance and support. Prof. Thorat argued that it is critical to increase the capability of existing 

students and university teachers and that the proposed Institute should thus have the function of 

funding university teaching as well as research – through higher education institutions, research 

NGOs or private institutions. He also indicated that the knowledge produced by research institutions 

should be used by the higher education institutions.  

 

The commission conceives of the relationship between HSS and the natural sciences as STEAM 

(science, technology, engineering, arts and mathematics) and recommended that the current 

relationship is limited in part because of differences in academic discourse, styles of writing and 

publication. However, this in itself creates a basis for collaboration that could spawn new 

relationships and new research endeavours. 

 

We need to get cross-disciplinary people in the HSS entering in a conversation with people in the 

hard sciences, learning how things are done in the respective spheres so that young people are 

honed into these discourses … this is a possibility, but needs political will. Transdisciplinarity is 

not about feeding information; it’s about disrupting our thinking so better ideas can be borne. –

Prof. Pitika Ntuli 

 

As outlined in the commission report in section 5, one way of moving forward more quickly would be 

to identify particular problems and to work towards solutions using transdisciplinary approaches. 

The Institute for the Humanities and Social Sciences could play an important facilitating role in this 

regard, in conjunction with the NRF. Funding from a structural and institutional perspective would 

be a significant catalyst for such collaboration. It would also be important to involve students in the 

construction of human and social sciences so as to ensure that the perspectives of young people 

shape future knowledge construction. 
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Prof. Mamokgethi Setati suggested that the NRF should account for the chairs it has funded in the 

natural sciences and the HSS, and explain how these decisions relate to the number of applications 

made. The division is not equitable, but no information is available about how many applications 

were received and the reasons why applications were not successful. Is the problem that HSS does 

not submit proposals or are the proposals for chairs just not succeeding? In some cases universities 

have raised funds for chairs from the private sector – these positions should not be counted as NRF 

chairs. 

 

4.9 Endogenous knowledge production 
 

Conference delegates were keenly aware of the challenges posed by the epistemological order in 

Africa, namely that theories, concepts and frameworks are developed elsewhere in the world. 

Throughout African countries the thinking is informed by neo-colonial frameworks and narrow 

interests.  And yet, governments are increasingly being held to account through local and national 

elections, despite all attempts by political parties to buy votes. It was argued that these social 

science frameworks need to be closely interrogated and that it is important to go beyond them. 

 

Questions raised during the Conference included: What is the role of academia and HSS specifically 

in the daily reproduction of the epistemological order of the West? What suggestions are there for 

HSS to mediate this impact? 

 

Prof. Ari Sitas indicated that it is precisely to start moving to the content of knowledge that the 

Charter report advocates for the establishment of catalytic projects so as to get beyond the critique 

of Eurocentricism, get the content right, and turn the heritage sites into knowledge centres.  

 

Quoting Thandika Mkandawire who said “Africans have to learn their own ways of working”, Prof. 

Ebrima Sall stressed that this is not just about going through a ‘stage’.  “Whatever route we take, we 

have to find ways of speeding up the process. Time is an issue, particularly with globalisation.” 

Various attempts are being made to deal with the epistemological challenges. For example,   

CODESRIA is about agenda setting and for doing research on the issues that are important in the 

African context. “We need to question the concepts we use, connect with our own past in higher 

education and draw on our own knowledge production traditions, including the archive,” said Sall. 

“We have traditions we need to reconnect with.” Secondly, critical engagement with dominant 

theories is of paramount importance. “Whether we’re in a position to mediate the impact of TV on 

societies is debatable, but the more we produce the more we can contest the dominance of US 

content on African television.” 

 

The African university 

Are higher education institutions in South Africa duplicating European academies or are we 

transforming them as African universities? Are the universities African universities by location or 

conceptually because African scholarship is embedded in what they impart to the students? These 

questions were posed as key concerns for a society emerging from its apartheid and colonial past. 

 

One view is that we have universities in Africa, but we don’t have African universities. This 

perspective views the universities as being African in name only, for the African identity is not 

evident in the curriculum or in its content, as the following example indicates: 

 

I chair the Ministerial Advisory Committee for Science and Technology on indigenous 

knowledge systems and we are introducing a pilot in North West Province and Limpopo. We 

asked: who are the holders of these indigenous knowledge systems? They are ordinary 

people who may not speak good English. So the plan is to get the local sages to come and 
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teach in the universities with the interpreters and judge people according to the languages 

they want to write in.  

– Prof. PitikaNtuli 

 

However, a different perspective cautions against a reductionist approach:   

 

We’re at a critical stage in SA history.  … Verwoerd changed the course of education and the 

fate of black people in SA. So we must be careful about what we are doing to remedy the 

situation. We talk about Africanising the university and we think we all know what we are 

going on about. We talk about serious epistemological issues, but are we all talking from the 

same meanings and same intentions?  We need to be much simpler. If we want to get into a 

programme of change, we must know what we mean by X and how we are going to 

operationalise X into the goal of Y. it’s not about being prescriptive, but we must also know 

how far the rope stretches. 

 – Prof. Paulus Zulu, University of KwaZulu-Natal 

  

The question of fear 

At various points in the Conference, delegates referred to the fear of attempting a significant 

paradigm shift in conceptualising the humanities and social sciences from a southern and African 

perspective. It was suggested that issues such as travelling north into the rest of the continent, 

Africanisation and indigenous knowledge systems tend to evoke the fear of change. 

 

It was suggested that the notion of an African perspective produces a unanimous reduction of 

‘African’ to a colour, while it is taken for granted that everything else is seen from a neutral 

perspective. This produces an uneven understanding of the notion of racialism and race in relation 

to the production of knowledge in South Africa:  

 

We have become mired since 1994 in the reproduction of racial categories in South Africa 

and the humanities have been silent and complicit in not attending to language. HSS has 

lagged woefully behind what the natural sciences are putting on the table – and the natural 

sciences have arrogated to themselves the privilege of assuming that their science does not 

have political implications. 

-Dr Leonard Martin, Faculty Head, Mapungubwe Institute for Strategic Reflection 

 

Another perspective locates this discussion within the context of the power relations that underlie 

the whole academy. Knowledge is a power construct and fear stems from those whose power is 

threatened and who are afraid to advance alternatives. According to 

Prof. Sam Moyo, “the academy must play a role here: we can’t get the 

shape we want without mobilisation. The networks we are thinking 

about are not only in South Africa; there are also regional networks. Our 

experience in the continent is you build from the scattered intellectual 

spaces to develop an identity for knowledge through epistemological 

work, knowledge production and publishing. All of this is up for radical 

change.” 

 

One suggestion is that the question of fear needs to be theorised. According to Prof. Ntuli, “The fear 

of dying gave birth to medicine. The fear of indigenous knowledge systems could give birth to a new 

thrust in scholarship.”This requires the recognition that students in South Africa are still studying 

within a broadly colonial framework. Epistemology needs to address this and South Africa needs to 

develop a knowledge perspective that wises up to the profound African contributions of which most 

its institutions are still unaware.  

“The whole chain of fear 

needs to be looked at 

seriously. This is an issue of 

agency.” 

- Prof. Sam Moyo, CODESRIA 
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We’re not saying that everything from European or US universities has to be dumped, but we 

can’t slavishly adapt everything from these sources in terms of art, philosophy, etc. Our 

students are encouraged to follow every fad from the North, but don’t reference African 

scholars. These issues have to be contextualised. The issue of fear is palpable in our 

institutions and one can’t address knowledge in a condition of claustrophobia. 

-Dr Leonard Martin, Faculty Head, Mapungubwe Institute for Strategic Reflection 

 

Internationalisation 

Endogenous knowledge production is intimately connected to issues of internationalisation in higher 

education. According to Prof. Eddie Webster: 

 

The north has made the particular the universal - that is the intellectual project which we 

need to challenge as scholars. How do we circulate social knowledge in Africa and the global 

south? And how do we identify the social science in the global science?…  What is it about 

our experience that we can use to make a social science system in the south (geographic), a 

social science of the south (applies dominant theories to the south) and a social science for 

the south?”  

 

Prof. Thorat indicated that internationalisation needs to take three factors into account: 

• Particularity in the South African context cannot be used automatically to distinguish its 

scholarship. The challenge for the humanities and social sciences is to develop new theories 

and methods.  

• There is a need to form groups of academics who will apply their minds to developing new 

rules and new approaches. How do we understand the problem of excluded communities in 

other regions? China, Japan, elsewhere?  While there are differences in discrimination and 

exclusion, the outcome is marginalisation and poverty. So international collaboration needs 

to be centred on joint research for theoretical and conceptual purposes. 

• Policies: the recent colonial past is relatively easy compared with the economic and social 

inequalities that will become more complicated as we go along. The policy messages  in the 

US, Japan, China and India indicate that there is a lot of learning to be done – and mutual 

learning is required to address the issues we are grappling with. 

 

4.10 Capacity building 
 

If developing communities cannot use the methodology from the West uncritically, new tools and 

research methods need to be developed. This demands continuous experimentation of research and 

methodology and in this way, social science research contributes to diversity and institution building. 

The focus needs to be on supporting research in the universities and research institutions, in order 

to create teaching and research capacity. The conception of the National Institute of Humanities and 

Social Sciences is that it will promote and fund research by university faculty and in this way building 

the capacity of university teachers. It will thus not be an institute for research, but will promote 

research in the higher education institutions.  

 

Under the auspices of CODESRIA, a number of programmes are targeting young scholars focusing on 

the conceptualisation of methodological issues and writing. Faculty seminars are being used to 

revive the debate and create a conducive environment to strengthen research capacity in 

universities. The practice in India is to institute as many scholarships as possible to induce the 

growth of academics and grow the post-graduate and doctoral output for the public and private 

sector.   
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Capacity needs to be built for quantitative as well as qualitative analysis and the research agenda 

must be determined by the African social science and humanities communities.  CODESRIA has been 

able to resist funding that does not fit its research agenda, or which aims to control it. African 

governments must fund research and public money must be spent on research and knowledge for 

the common good. 

 

In the process, universities have to address the issue of how they reproduce the next generation of 

scholarship in the humanities and social sciences. In the face of an ageing HSS faculty how will the 

next generation of scholars be spawned? In South Africa these strategies need to take into account 

that the throughputs in postgraduate training are too low, with almost no participation by African 

students and little progression from undergraduate to postgraduate level. The challenge is to 

structure the HSS for continuity in knowledge production and for continuity into postgraduate 

studies. 

 

 

5 Commission reports 
 

This section provides summaries of the discussions in seven commissions convened during the 

Conference and draws on the commission report-backs tabled in plenary.  

 

5.1 Liberation movements and the challenges of post-colonial states 
 

This commission examined the relationship between national liberation movements (now the state) 

and HSS in furthering the cause of liberation and, vice versa, the development of a more relevant 

HSS system. Participants found that the links are very weak because the current state has little 

capacity to use the HSS system for progressive transformation in the context of a transition that has 

undermined social and political life in society. The relationship has 

declined in relation to an idealised past during which the liberation 

struggle was part of a broader range of movements. Despite the 

repression of progressive scholarship, significant relations existed 

between progressive scholars and the liberation movement, and the 

articulation of the liberation project was grounded in popular 

understandings and movements, with the input from the academe and progressive scholars. 

 

Majority rule suggested the completion of the transition, but it is possible that the transition is still a 

neo-colonial transition and thus is only partially fulfilled.  After majority rule, the relationship 

between the state and HSS broke down for the following reasons: 

• The nature of the transition itself is not well understood – there is a reductionist approach to 

interpreting the nature of the transition, which reduces it to minimum political gains without 

a full understanding of the gravity of the concessions made around property relations or 

transforming the ideological grounding of oppression. 

• The state has co-opted the most progressive elements in the HSS system as well as the 

middle classes more broadly. This has alienated the state from the HSS, which is now 

disconnected from popular movements. 

• Most liberation movements were co-opted into the neoliberal projects, which limited the 

potential for state interventions in general and in the HSS system in particular. 

 

These contextual factors produce a crisis of nationalism within the national liberation project, both 

in relation to its failure to deliver on wider expectations and in relation to its own internal 

contradictions. It would appear that the state has limited capacity to project a different ideological 

basis for a different developmental project. As a result, the HSS system continues to be subjected to 

“Liberation stopped after 

majority rule.” 

- Prof. Sam Moyo, African 

Institute of Agrarian Studies, 

Zimbabwe 
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western and northern epistemological traditions and there is a debate about the kind of 

historiography we are dealing with.  

 

Different African perspectives are repressed in the present HSS system to the extent that large 

sections of the scholarship operate in fear of coming out with radical views. Issues of race, class and 

the national question itself are key areas that that should be explored to open up a new generation 

of HSS research. This should look not only at the historical level, but also seek to understand the 

broader nature of the transition more clearly and have a clearer understanding of the global political 

order as it is emerging now – hegemonic forces, the changing nature of east-west relationships, etc.  

 

One of the projects required is to understand South Africa’s position within these larger changes and 

to look at the imperatives for race and class transformation. There is also a need for stronger 

comparative examination of race and class issues in South Africa, India and Brazil, which will provide 

different ways of dealing with these issues. Implicit in an organic HSS system that is grounded in 

more popular social formations, is to develop networks that engage different perspectives on the 

progressive agenda. For this reason the model for strengthening the HSS cannot be too centrist. 

 

5.2 Building collaboration in HSS within Africa and the global South 
 

From a South African perspective, the main problem for cooperation with countries in Africa and the 

global South is one of parochialism, which is informed by a sense of South African exceptionalism 

that stems from the preoccupation with the battle against apartheid in which many scholars were 

involved. Our intellectual gaze did not extend much beyond the Limpopo or the Atlantic/Indian 

Ocean and the academic boycott had the effect of separating South Africa from the rest of the 

continent as a special case.  

 

Interesting shifts have occurred in South African scholarship. In the 1960s/1970s there was a Marxist 

broadside that eclipsed an intellectual approach to South African society and scholars in the HSS 

played a crucial role in the battle against apartheid.  So in the struggle against apartheid the HSS 

were animated and relevant, and were seen in direct opposition to the apartheid state – premised 

on a direct connection with organs of civil society, liberation movements, and social movements. 

With 1994 came a severing of these ties and this resulted in the scholarship becoming sterile. Under 

the pressure of performance targets, large classes and the need to publish as much as possible, that 

separation has increased and a pseudo-professional agenda has descended on the HSS and has had a 

negative impact on the vibrancy and relevance of our scholarship. Although there are signs that it is 

changing, these are merely glimmers of hope that demonstrate how far removed we are of being at 

the forefront of analysing our society.  

 

The HSS have been eclipsed by journalists, people in the arts, being in the vanguard of 

understanding where we are as a society. The first critical response to the TRC came from people in 

the literary and artistic world (Ubu and the Truth Commission), which encapsulated how far the 

academics had fallen behind.  “We’re no longer driving those expectations,” said Prof. Fred 

Hendricks. “We’re not navigating the post-apartheid moment with the same confidence as we 

showed in the battle against apartheid.” That confidence has receded as academics have adopted 

more of a professional agenda in the HSS. The neoliberal pressures on the university have had a 

major effect on severing the connections between scholars and the struggles of ordinary people. So 

when Andries Tatane dies, the community of scholars react to his death, but don’t try to explain his 

death. Going forward, the only way in which the humanities can be reignited and made relevant 

again is through the struggles of ordinary people. South Africa is known as the capital of protest in 

the world and yet our scholarship lags behind what is happening in those protests.  
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Social sciences and the humanities deal with public issues. So if academics are absent from public 

discourse or there is a disconnect between social, economic and political struggles and scholarship, 

there is a problem. One can’t always establish an immediate link and can’t always bring out the 

policy issues, but in Latin America the connection between scholarship and social movements is 

much closer. HSS scholarship needs to translate in some way to policy interventions that can be 

implemented, but when it comes to the real problems our society confronts, little happens and few 

of those policies that sound very positive are translated into practice.  

 

What ought to be done about building cooperation? Within South Africa the real problem faced in 

the HSS is the severe inequalities in the system itself. Any system will be differentiated – some 

universities will be doing some things, others other things. The problem in South Africa is that 

differentiation in the higher education sector is marked by inequalities in which different universities 

occupy different worlds. This affects perceptions about the employability of graduates which have to 

do with a whole range of issues from our apartheid past. It is critical to open spaces for the 

historically black campuses to assume their rightful place in society – otherwise we’re merely 

papering over the cracks.  Furthermore, the funding formula needs to be reviewed because its 

current provisions discourage cooperation owing to competition for funding between institutions. 

 

At the same time, we may be overstating the case by saying that HSS is dying in South Africa. While it 

is true that South Africa’s isolation has made it difficult to forge links, more PhDs are being done in 

South Africa by people from elsewhere on the continent than ever before and large numbers of 

African academics are working in South Africa. South African academics are also collaborating with 

counterparts at universities elsewhere in the southern Africa region and beyond.  For example, the 

University of Witwatersrand (Wits) has a major programme to train doctors for Rwanda, but many of 

these programmes are not in the public eye. The reality is that our government puts little funding 

into collaborative higher education relationships and, with no incentives to attract research 

collaboration, academics and universities turn to the resources in the North.  This reproduces 

fragmentation and incoherence in our scholarship. In addition, although many African academics 

make a home in South Africa, there are many who have chosen to leave the country because of 

persistent displays of xenophobia. 

 

Looking more widely, CODESRIA is a fantastic model, but even it can’t reach the nooks and crannies 

of intellectual poverty across the continent. Other cooperative initiatives include OSSREA (East and 

Southern Africa), the HSS Deans Association in South Africa, many institutional projects such as the 

Afro-Asian Rural Development Organisation which celebrated its golden jubilee last year, SANPAD 

which is now transforming into SANTRUST  as a private commercial consultancy, the Southern 

African Regional Universities Association (SARUA), and the African Humanities Program (AHP), which 

seeks to revitalize the humanities in  Ghana, Nigeria, South Africa, Tanzania, and Uganda through 

fellowship competitions, regional workshops, and peer networking.  

 

South African universities could also have a much more active relationship around postgraduate 

training e.g. through regional doctoral schools that would help build a community of scholars in the 

continent. It would be a concrete avenue of cooperation to set up a regional academy for doctoral 

education. The institutions face similar problems in training doctoral students and one could draw 

on home-grown experience in the region and the continent to manage doctoral schools. 

 

Although there is growing geographical and conceptual collaboration in the research environment, 

questions must be asked about how scholarship is put out in the public sphere. The research tends 

to circulate within a small closed group – the converted – and the question is how to widen its reach 

and translate the knowledge we have, using digital technologies to widen information dissemination. 

There is a penchant for the distribution of scholarship through northern publishers (Routledge, 
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MacMillan, etc.) and most knowledge doesn’t reach home; even if it does, it’s out of reach in terms 

of cost. In South Africa our relationship with the continent is that of the ‘other’. Very few South 

African publishers participate in the knowledge project on the continent – few go to the Nairobi, 

Nigerian or Cameroon book fairs. We’re very disconnected from the continent and there are fault 

lines in terms of resources, race and other issues. 

 

Why cooperate? The intellectual agenda for this cooperation must be to build self-referring 

intellectual communities of scholars. This will achieve some challenge to the intellectual monopoly 

of the North around constructing theories, conceptual frameworks for analysing our societies – we 

borrow too readily and apply them to our own circumstances. The north has made the particular the 

universal – this is the intellectual project which we need to challenge as scholars.  In terms of 

population the south is much larger, and yet what innovative social science is coming out of the 

south that could speak to everyone? How could social knowledge in Africa and the global south be 

circulated (rather than transferred from north to south) and how do we identify the social in the 

global science? We need theoretical frameworks with which we are comfortable and that are 

appropriate to our circumstances. Today each South African university claims to be an African 

university, but are our universities African universities by location or conceptually because African 

scholarship is embedded in what they impart to the students? 

 

There are things about the labour market in the south that is distinctive, such as the massive 

informal economy (although this is now manifesting in Germany as well). What new knowledge 

would put us in the forefront? Wits found a knowledge production system around the origins of 

humankind and have become the leader in this field. So what is it about our experience that we can 

use to make a social science system for the south? BRICS and south-south engagement has created 

new policy space and at the same time a new intellectual space is opening up. We can pose 

questions differently. The limitation is in the funding frameworks – it’s difficult for African 

researchers to find out how India is organised or why Chinese do things differently. Without this 

insight we are losers in the globalisation game. For example, although the AU has signed partnership 

agreements with Turkey, India, China, we don’t have information produced in Africa to inform these 

negotiations. Our higher education systems are still largely inward-looking.   

 

The fact that people come to teach and study in South Africa indicates an encouraging level of 

openness. But South African students should study elsewhere and academics should teach 

elsewhere: it will strengthen South African scholarship. In SADC and AU the exchange and mobility of 

scholars is something we need to move on seriously.   

 

Strategies for increasing cooperation include: 

• Appreciate that there are initiatives already taking place and seek to engage with these. 

• Actively seek out opportunities to work with others in South Africa, in the region and in the 

global south. 

• Publicise HSS outputs much more widely. 

• Use African languages more widely for teaching and research. 

• Deal with xenophobia and also how South Africans think about going ‘to Africa’. White South 

African students are travelling to other African countries; black students should also go.  

• Collaboration must start in the country:  Consider pooling institutional resources, but 

confront the constraints imposed by the state through the higher education funding 

formula. 
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5.3 Political economy and alternative paths to development 
 

The starting point of this commission’s discussion was an acknowledgement that universities and 

academics are deeply implicated in legitimating and mainstreaming ideology as hegemony or in 

catalysing critical and reflective social thought, theory and transformation. A question was posed as 

to where universities and academics sit in relation to this dichotomy. In other words, to what extent 

are universities and academics catalysts of social thought, theory and transformation?  

 

Discussions by this commission focused on issues of a) theory, politics, development, and the 

university, b) theories and phases of development, c) HSS themes that need exploration, d) the HSS 

Academy, and e) the African Renewal. These discussions can be placed into the following broad 

themes:  

 

• Strategic positioning of the HSS institute in the research and higher education landscape in 

South Africa. What are the broader linkages (within and beyond the universities) that can be 

fostered and strengthened under the thematic area? This theme will talk about partners, 

collaborators, competitors, etc. 

• How can the potential to dynamise HSS disciplines be explored and exploited?  

• Is there any relationship between the HSS and the wider scientific and technological 

knowledge building initiatives or does HSS work within its own domain in terms of research, 

publishing, advocacy and policy development? 

 

Context and history 

The context within which universities operate was described as one characterised by a confluence of 

factors: tilt to the East, the rise of Africa in the next 20-30 years, the rise of women in leadership in 

the 21st Century, and the fast advancing and new forms of globalisation. The question raised was: 

What will this mean for the consequent post-Eurocentric period?  

 

In terms of theories and phases of development, the world has witnessed several. The first of these 

was modernisation. Modernisation involved the process of mimicking the Western model of 

development while, simultaneously, disregarding location in the global political economy, domestic 

conditions, culture, values, and so on. This model became a liberal hegemonic project, which 

equated development to Western civilization, and condemned the rest of the world to barbarism 

and underdevelopment. The modernisation model was contested by various forms of collectivism 

including Social Welfarism. In the 1970s, basic needs approach emerged as an alternative model to 

development. Basic needs approach was followed by neo-liberalism and globalisation, and 

development models relating to the environment and competition for resources. 

 

Despite all these theories of development, the result has been deepening of inequality and exclusion 

as opposed to deepening of equality and participation. This is evident in elite-pacting in South Africa 

and Southern Africa. Given this context, what is the renewed role of HSS, universities, and 

academics? An attempt is made of addressing this question in the discussion that follows. 

 

Strategic positioning of the HSS Institute  

On the HSS Academy or the Institute, there was some scepticism around its validity. Questions were 

raised regarding whether there was a need for this Academy and what its outputs would be. Would 

it not replicate what universities do? That said, there was, in general, support for the 

recommendation of an establishment of the Academy and the accompanying virtual centres, 

although there were concerns about the use of male names – an act found not to be truly reflective 

of the spirit and dynamics of transformation within education and the South African society. A 
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proposal was made that women leaders and pioneers in specific fields such as Lillian Ngoyi, Helen 

Joseph and Ellen Khuzwayo be considered in the naming of these schools.  

 

Concerning the Institute, the commission advised it should serve as a mode of organisation of 

members of faculties and schools of HSS whose thrust is to enhance scholarship in these disciplines 

by collaborating in research and supervision of Masters and PhD students. The commission also 

recommended that the Academy be buttressed by a small secretariat, which becomes the face of 

the Academy. This Academy need not replicate the role of universities, must be independent and 

not linked to any HEI, but have some relations with DHET. 

 

It was felt that the Institute could ensure realisation of South-South co-operation and collaboration 

in research and scholarship. That said, the participants felt that collaboration needs to be 

understood in the context of human and facilities/infrastructure capacity of the collaborating 

universities. Fear was expressed of the balance of power favouring the well-resourced parties. 

Memoranda of Understanding will be necessary to frame these collaborations, and peculiarities of 

the collaborating parties need to be taken into account. 

 

Linked to collaboration within Africa, it was contended that the term ‘renaissance’ in African 

Renaissance is inappropriate in the context of Africa. The term has its origins in Europe denoting a 

certain state which was believed to characterise Europe at the time, which does not describe the 

state of Africa. The commission suggested the term ‘renewal’ instead. 

 

In addition to collaboration South-South and between institutions, it was felt that there is a need to 

find mechanisms for opening up doors to working class and women on the basis of an 

acknowledgment that universities are inherently middle class. How can academics genuinely invite 

unions to ask how universities and academics can respond to their needs? This was also considering 

issues of access to higher education in the context where recognition of prior learning (RPL) is 

understood not to have worked.  

 

Further, it was argued that there is a need to ‘think outside the box’, and open up spaces for 

universities to go to communities.  

 

Open source was identified as an opportunity and a mechanism for enabling and encouraging 

engagement and collaboration.  

 

Corporatisation of universities and the hegemony and prefacing of research outputs were seen as 

challenges facing collaboration. The latter was said to result in the negation of developmental work 

of universities as they are preoccupied with chasing rankings based on research outputs.  

 

Potential to dynamise HSS disciplines  

The following theme-based questions were discussed, which the Commission felt needed to be 

considered when looking into alternative paths to development, as catalysts for HSS research, and as 

substantive issues for collaboration: 

 

• Inequality and sustainable livelihoods: What are the causes and characteristics of the high 

rates of inequality in Southern Africa and in Africa at large? What social and economic 

mechanisms drive or facilitate the persistence and reproduction of inequality over time? 

What are the consequences of inequality for social cohesion and solidarity, and for conflict, 

especially when inequality is of a racial or ethnic nature? What is the relationship between 

poverty and access to education? 
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• State, market and institutions: What are the different models of ownership including not 

only state and private sector, but also collective forms such as co-operatives? What are the 

contours of a development state? How about those of a welfare state? What are the new 

models of interaction between state and market? What are the available alternative models 

of economic planning?  

• Globalisation: What should be the role for Africa in the global economy characterised by the 

rise of Asia and the decline of the West? What might be the consequence of the rise of the 

East in terms of how the society leads and how it will be?  Is the rise of Africa the decline of 

the West and where does Africa fit in this flux? How can HSS assist with the balance of 

power between South Africa and India, China and Brazil in the BRICS? Currently it is an 

unequal situation, and inequalities are continuously being replicated. There is a need to 

theorise the issue of exportation of exploitation (rather than production), which is evident in 

the relationship with India in particular, when considering the fact that South Africa is 

increasingly looking to India for cheap labour. How do we re-think the mandates of 

multilateral institutions, for example, those relating to economy and security? What about 

class formation at global level – cross-border business, finance and migration, and their 

impact on trans-national integration in the capitalist and working classes? What follows after 

import substitution through export-led growth? What are the new paradigms of 

international economic relations for development?  

• Democracy, citizenship, governance, ethics and morality: What are the institutional 

mechanisms for popular participation in governance? What about direct participation, 

referenda? Can democracy be imported? What are the roles of external factors, including 

social movements, in national political change? How about the popular protests and the 

state? What does the rise of women in leadership in the 21st century mean? What are the 

demographic and sociological challenges of the 21
st
 Century  

• Social cohesion – there is a need to explore issues of race, gender, culture, identity and 

xenophobia in relation to social cohesion. Currently, there is a lack of a cohesive force to 

bring South Africans together. It was felt that HSS must be the gel, providing explanations to 

various social problems.  

• The environment - resources, health and science: How does the environment and the 

struggle for resources contribute to inequality? How about issues of HIV and AIDS? 

• Science and technology: there is a need to explore relations between HSS and science and 

technology, as well as explore solutions to societal problems in collaboration with these 

disciplines. 

• Labour: There is a need to look into issues of supply and demand of labour. For example, 

how many HSS graduates find employment? 

 

Further, it was felt that HSS academics need to be visible in terms of engaging with the implications 

of the spectacular events followed by media hype such as the World Cup as well as those issues that 

respond to development goals of the society that may not necessarily be targeted by popular media. 

There is a need to balance the two.  

 

Whilst the majority of the themes suggested for exploration above largely fell within HSS, there was 

an acknowledgement that universities should also look at the relationship between HSS and other 

disciplines, particularly, science and technology, and health.  
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5.4 Arts, culture, language and African heritage in a globalising world 
 

This discussion located South Africa’s historiography in the context of globalisation and noted the 

importance of advancing art, culture and language in the quest to revitalise the humanities and 

social sciences. Do universities have the legitimacy to drive the knowledge base of both research and 

the interests of the Charter? Does the Charter provide universities with a new way of looking at this 

or does it assume that knowledge still comes from universities?  Can we look at the humanities and 

social sciences without engaging the concept of epistemology or the epistemological order? 

 

In order to expand the horizon of history it is necessary to acknowledge that South Africa’s historical 

agenda is not only related to human endeavour, but includes artefacts and heritage. For this reason, 

Freedom Park looks at South Africa’s history dating back 3.6 million years when the first vestiges of 

human life were found in Barberton. Freedom Park thus treats history in terms of ‘epochs’ which 

describe how life and people evolved, and looks at the formation of the earth from an African 

perspective. Epochs include earth, people, colonialisation, the struggle for liberation, revolution, and 

the growth of nations and the continent. Within these is included the theory of how art evolved, 

again from an African perspective. 

 

In some cases, however, institutions do not look at indigenous forms of African heritage, and this 

affects their conception of heritage management. Various models can be adopted for this purpose 

and a review of the South Africa Resources Agency (SARA) would be helpful. In particular, 

epistomological questions should not be ignored. 

 

Indigenous African languages are core to human development and the humanities and social 

sciences. For this reason there is a need to place a strong emphasis on African languages in tertiary 

institutions – not only in terms of formal language acquisition, but also in giving students a 

communicative sense of language so that African languages form part of campus residential life. All 

universities should thus have language policies and plans to implement these. Most students at 

South African universities are not studying in their mother tongue, which affects their performance. 

The implementation of language policies in universities can produce resistance, although at UKZN 

African languages are not only being taught in the humanities, but also in the medical school where 

doctors spend up to three years  studying isiZulu so as to be able to converse with patients once they 

graduate. Earmarked funding is required to support chairs in African language so as to foster 

research and to publish in African languages. This is critical if the view from people on the ground is 

to find its way into scholarship. Post 1994, enrolments in UNISA’s African languages departments 

dropped substantially. However, UNISA has introduced a system whereby it offers core texts in 

English and makes African languages available online or on DVDs, and this has produced increased 

enrolment. With that has come the opportunity to increase staff who are involved in developing 

African language terminology in mathematics, the sciences, political science, etc. 

 

It is also necessary to look beyond regionalisation to the internationalisation of African languages in 

higher education. For example, every student at a South African university should have basic 

competence in one indigenous South African language and this is likely to be fostered by the fact 

that virtually all South African languages are spoken beyond 

the country’s borders. However, the development of African 

languages and the growth of scholarship in African languages 

need to be championed. In particular there is a need for 

greater attention to creative writing and literature in African 

languages. Another consideration is the development of a 

unifying language (such as Fanagalo or Tsotsitaal) to function 

“We are emancipating the African 

voice, allowing the African voices to 

speak for themselves about their 

history, culture and spirituality.” 

FanaJiyane,   CEO Freedom Park  
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as Pidgin English or Creole is used in West Africa. In East Africa Kiswahili has played this role. 

 

The HSS Charter was commended for its support for the development of African languages. 

Incentives are required to build the prominence of African language usage in universities and 

government needs to consider making special funds available for this purpose.  

 

Community education provides an opportunity for universities to engage in the up-skilling of 

communities that are delivering vital services and care to child-headed households and other 

beneficiaries. Certificate programmes for skills development through tertiary institutions can be 

considered as one form of engagement. 

 

Freedom Park engages communities through outreach programmes, dialogues and seminars, and 

runs leadership programmes for youth based on the leadership styles of icons such as Robert 

Sobukwe, Nelson Mandela and others. These approaches use a methodology that aims at recovering 

traditional knowledge by integrating heritage, culture, spirituality and indigenous knowledge 

systems. Projects include a focus on military veterans, ‘banishments’ and cooperation with the 

African Renaissance Centre at UNISA. 

 

Freedom Park also houses the Pan-African archives with permanent exhibitions, archives of 

documentaries, films and other materials. This makes it an obvious choice for linking heritage and 

knowledge production and should thus be considered as one of the five hubs already identified in 

the Charter report. 

 

It is also important to establish better links between community 

education, worker education and other popular adult education 

movements and the universities. Programmes could deal with 

environmental justice issues such as segregation, inequality, the lack of 

basic services, and human rights issues. The National Skills Fund (NSF) 

should be used to support worker education programmes, which should 

be properly aligned with Further Education and Training (FET) policy 

requirements. These education programmes should be demand-driven 

and reciprocal since communities also have things they can teach 

universities. This could link with other memory centres so as to 

constitute new and dynamic forms of knowledge cross-pollination 

across communities and a range of different institutions of higher 

education. 

 

The creative and performing arts in relation to the humanities and social sciences can also be used 

to strengthen university community engagement. Students are encouraged to apply their specialised 

creative art skills in a community context so as to engage with traditional forms of expression, 

visualisation, music and movement. Communities should be regarded as key informants and co-

researchers, not merely as subjects of the research. It is also important to convene opportunities at 

which community-based writers and poets can showcase their skills and have their work 

acknowledged. In some cases heritage centre draw on drama students and story-telling to make 

history and other heritage features accessible to the wider community. 

 

However, it is a concern that in some universities, creative art schools receive few applications from 

black students, which results in the creative arts being dominated by the privileged few. Academics 

in these fields should encourage the integration of traditional forms of expression, including folklore, 

music, etc. This provides important opportunities to showcase and celebrate diversity. 

 

“We must take 

communities as 

partners; we must 

consider them as 

knowledge producers 

and we must consider 

them as partners.” 

- Dr Yonah Seleti, Chief 

Director, Indigenous 

Knowledge Systems, 

Department of Science and 

Technology 
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The commission concluded that the primary function of the HSS Academy should be to serve as a 

monitoring and evaluation academy so as to achieve quality assurance across all HSS institutions. It 

was agreed that: 

 

 

Theme 1: History 

1. Expand the horizon of history. 

2. History is not only human related, but involves environment and artefact. 

3. Issues around heritage should also be reviewed to interrogate the knowledge of heritage 

especially in SARA, Freedom Park and related organisations. 

4. The epistemological questions should not be ignored because they are a vital part of 

expression and history. 

 

Theme 2: Language (Indigenous African languages) 

1. The emphasis should not only be on national languages, but the focus should also be on the 

internationalisation of languages. 

2. There should be specific roles for languages in our universities. 

3. All universities should develop and adapt to language policies and implementation 

strategies. 

4. There should be communicative as well as written African languages; students must be 

made to study one African language whilst at university. 

5. Funding of African languages should be increased especially for research and publications. 

6. In language related research, the knowledge holders should be treated as partners in the 

research. 

 

Proposals 

1. All resistance to language issues should be addressed. 

2. There should be campaigns to elevate the status of African languages. 

3. African language research policies should be put in place. 

 

Theme 3: Community education 

1. There should be community education certificate programmes for skills development. 

2. Community engagement should be remunerated. 

3. On-going research is needed to document community education. 

4. Dialogue with youth should be emphasized in community education. 

5. We should strive to integrate language, culture and spirituality. 

 

Theme 4: Heritage institutions 

1. A new approach has to be adopted to address the relationship between worker education 

and universities. 

2. We have to tie social education with worker education - we should put this under 

environmental justice. 

3. All FET should adopt new models of learning to encourage cross fertilization between the 

community and universities. 

 

Theme 5: Social sciences and creative arts 

1. The focus should not be only on performing arts, but should include music and literature. 

2. It must not be for the rich alone; we must broaden access. 

3. An African perspective is necessary. 

4. We must include story telling. 
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5. Publications should not only be based on theses, but should involve writings from other 

institutions that produce knowledge. 

6. We should involve the use of festivals. 

 

5.5 Human development of Southern Africa from the genesis of humanity 

to colonisation 
 

Relatively little is known about southern Africa’s past prior to the 16
th

 century. Although we do know 

that the civilisations of Great Zimbabwe and Mapungubwe were already in decline by the 15
th

 

century, and that the Ndwandwe kingdom preceded the Zulu kingdom and the Gaza state in 

Mozambique, our knowledge is disjointed and fragmented. We lack any detail about the linkages 

between these societies, about their power relations, their social relations, and how they relate to 

the regional prototypes that emerged in the centuries that followed.  

 

Looking more closely at this early period requires the involvement of archaeologists, 

anthropologists, linguists and historians. African languages become very important in this endeavour 

because current expressions are often derived from stories passed down over generations through 

oral tradition, oral histories and oral testimonies.  

 

In South Africa, however, the way in which some of the disciplines evolved discouraged any research 

in this area. South African history was characterised by liberal paradigms and by Afrikaner nationalist 

approaches to history. These were dominated by racist ideology, which made it difficult for them to 

accept that there were civilisations that preceded the colonisation of southern Africa. At the same 

time sources, now housed at the University of Pretoria, were collected in the 1940s by government 

officials and others, and represent an attempt to throw some light on pre-colonial history. It seems 

that they were interested in finding out what was happening on the eastern frontier so that they 

could use this data for their own studies on race relations. Although the interpretations were 

ideologically skewed, these nonetheless represent important sources of information for us today.  

The period of the 1940s and 1950s saw the introduction of apartheid, the balkanisation of the 

country, the introduction of the homeland system, and this made it impossible for some disciplines 

to pursue pre-history without being criticised (by the Black Consciousness Movement, for example) 

for validating the homeland system.  Thus an initiative that could have had positive results was side-

lined in that context. 

 

The 1950s and 1960s re-ignited some interest in southern Africa’s pre-colonial past. This was largely 

to try and justify the new states at this time and the coming of independence: the new 

administrators and new governments needed to look at past histories to yield some evidence that 

Africans were capable of doing things that were being put in place.  However, people were focusing 

on what was manageable i.e. the immediate period before the advent of colonialism in the middle of 

the 17
th

 century. So this period did not yield much more insight into southern Africa’s past. 

 

The lack of interdisciplinary cooperation is one of the key reasons for this lack of knowledge.  

Collaboration between archaeologists, anthropologists, historians and linguists can harness the 

methodologies used by different disciplines to pose questions that could drive new lines of 

investigation into these periods and ensure that the knowledge produced is not disjointed.  At UCT 

the Department of Archaeology is now located in the science faculty where it has the equipment to 

do carbon dating, but this needs to be complemented by written records, rock art, and the 

languages of the Khoi and the San. We need to recognise sub-disciplines such as historical linguistics, 

historical reconstruction, and work with historians elsewhere in the continent. Ancient Egypt is well 

covered, as is rock art in the southern Sahara desert and the great architectural monuments of 

Morocco. For the 9
th

 and 10
th

 centuries the history of writing there has generated one volume of 
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work, but not much more. By the 16
th

 century the documentation thickens and Timbuktu contributes 

more sources.  

 

In order to produce multiple sources of evidence we need to take a pan-African approach and widen 

collaboration to the global South e.g. connect with work going on in linguistics in South India, but 

also establish southern linkages for comparative purposes. At the same time, we cannot ignore the 

role of Europeans in this period. Other strategies should include mapping what we know by 

generating a dialogue with archaeologists in the four archaeology departments in the country 

(Stellenbosch, Pretoria, UCT and Wits) and documenting different sources of pre-history, such as the 

anthropological evidence housed in the ISCOR library which was established in the 1930s (songs 

about iron-making, the secret society of iron-makers, gold exports in the 16
th

 and 17
th

 centuries), 

missionary records in different southern African countries, and rock art (one speaker contested this 

term as having been introduced by the colonial mindset).  

 

This is an intellectual project that needs to be brought to life. It needs to be an organised, well-

coordinated initiative that will take several generations to come to fruition. It is multi-disciplinary 

and spans several regions. The question is who will be responsible for it. Should it be handed over to 

the DHET? Or should it be coordinated by the universities through virtual schools?  

 

Recommendations include establishing a working group on South Africa’s past, drawing on the 

example of the 500 year initiative and building on archaeological work going on in Botswana, 

Zimbabwe and Mozambique. A project like this has a strong intellectual focus, but is not 

geographically tied to any intellectual space. It would need a project leader and specific sources of 

support, and needs to ensure that all relevant disciplines are involved. One institution would need to 

take the lead and take responsibility for project administration, but according to the Minister, the 

resources will be made available. Collaboration across institutions could spawn advanced work at 

postgraduate and doctoral level.  

 

A project like this needs to be owned by the academics who are going to be working on it and the 

appointment of research chairs in different parts of the country could give it life. Its 

institutionalisation could start with the creation of a network, holding various 

conversations/dialogues, securing seed money and then appointing the research chairs. This way 

government makes the resources available and the academics decide how the work gets done.  The 

CODESRIA model works through a series of institutes convening for a few weeks each year while the 

proposed virtual schools would be bigger. Both provide ways of organising an initiative like this.  

 

How would the funding be made available? One option is to channel designated funding through 

either the NRF or the Academy of Science for this purpose, using a peer review process. The risk 

here is that it could take five years for the NRF to change its ‘science reductive approach’, a process 

that would involve a great deal of politics. This would kill the momentum for a project of this nature 

because the NRF is not about action, it is about distributing resources. A different option is to set up 

the National Institute for the Humanities and Social Sciences through which communities of 

knowledge relevant to the country can be created and supported.  The Institute would be a midwife; 

the universities would handle the funds.  The risk is that setting up a new institution will sap all the 

energy that one wants to invest in a project of this nature.  It could also produce a new bureaucracy. 

This is why channelling ring-fenced funding through the NRF may be simpler. There is no antagonism 

in the humanities and social sciences to the NRF; the regret is that more resources are not made 

available for HSS. 

 

One of the key arguments for establishing the Institute is, however, that it needs to create the 

environment in which not only this project, but many more new ideas and research projects can 
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flourish. Without this stimulus, where will the new ideas come from for the virtual schools? The 

experience of South Africa’s research community is that the space for new ideas has been narrowed 

down by bureaucratic systems that have established fixed tracks. We thus need to create the space 

for large projects and new, innovative forms of work that can be considered through peer review – 

on Atlantic history, perhaps, or many other focus areas. Working group cycles should be of three-

year duration and should be open to future collaboration.  We need to avoid a bureaucracy taking 

over and “making rigid … whatever we decide on”. 

 

5.6 Defining HSS and the appropriate relationship to the natural sciences 
 

We claim to be in an age of information technology, but need to ask whose information, what information 

and for whom. The division between HSS and the natural sciences is alien to the African world view 

that the universe we inhabit is sacred and holistic. In the beginning philosophy was also holistic and the 

move towards division can be traced to Plato through to Cartesian dualism, resulting in C P Snow's ‘two 

cultures’. At the same time the move from agrarian cultures with the divine rights of kings in which priests 

were intellectuals shifted through the French revolution to redefining who intellectuals are and 

simultaneously put in place an instrumental reasoning approach. 

 

Post-World War II, the era of McCarthyism in the United States led a drive to marginalise ideology 

and concentrate on factual issues only. This produced a trend towards positivist ideology in all 

disciplines – literature, economics, even philosophy, which started seeing itself as a science instead 

of as a humanistic discipline. Such compression could not hold and the 1960s and 1970s saw an 

explosion of multi-culturalism, which categorised the subjective in opposition to the objective, 

leading to the dualism that we are dealing with today.  This has produced a frightening legacy in the 

humanities and social sciences, which have been manipulated for different reasons. 

 

All research indicates there have been shifts in epistemologies, from religion ̶ people seem to 

have moved from dogma to process. We have moved from Newtonian physics to quantum 

physics, and quantum physics is about interrelationships, interdependencies and 

interconnectedness of all and Indigenous Knowledge Systems indicate these 

interconnectedness. In other words, when we talk about the human and social sciences, it 

needs to reflect what the majority of the people want and need to know.  

̶ ̶Prof. Pitika Ntuli 

 

The commission examined the following issues: What are the primary questions? What are sources 

on which evidence is based? To what extent are ethical issues addressed? 

 

The modern university is about 800 years old and has been shaped by various incarnations. Research 

indicates shifts in epistemologies in religion, physics and indigenous 

knowledge for example, and we need to ask what the conditions are for 

the possibility of a new relationship between the humanities, social and 

natural sciences. It now needs to be understood in the context of a 

modern world which is interconnected and increasingly shaped by a 

knowledge economy, and it needs to be understood in an African and 

South African context. The functions of the distinction between the 

disciplines can be questioned, and curriculum transformation is critical 

to achieving a more holistic approach to education and developing 

rounded graduates. Epistemology and the distinctions between 

knowledge systems are products of academia and the process of 

mastering new systems of thinking and new discourses can be 

alienating for students who have been raised within a different paradigm. 

“We seldom talk about what 

it means to produce 

knowledge at the 

intersection of the 

humanities and natural 

sciences … this is the way in 

which research in many 

areas is moving.” 

-  Commission participant 
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A rounded education balances generalist and specialist dimensions. The humanities have a 

particularly important role to play in developing the assimilative critical powers of any student who 

may go on to specialise either in the sciences or in the humanities.  Many questions including the 

following were posed:  

 

• How to achieve closer integration between disciplines that seem poles apart? 

• Why can’t we offer mathematics courses in the social sciences?  

• Why do natural sciences students not study philosophy?  

 

To answer these and other questions, it was pointed out that more is at stake than simply having 

humanities students taking some science subjects and vice versa. One participant suggested that: 

 

“We need to understand why the relationship between the humanities and the natural 

sciences is important: what kind of graduate do we want to produce that will have the 

relevant skills for our continent and be able to compete in the world?” 

 

Transdisciplinarity emerges as one approach to forging closer integration between HSS and the 

natural sciences. Indications were that it is generally not known what is being taught in the 

humanities and vice versa and it was thus suggested that perhaps an audit should be conducted for 

this purpose. It was also stated that it is possible that natural sciences students do not find the 

humanities relevant to their lives and their aspirations, and thus choose not to study those subjects. 

 

However, it was suggested that it might take several years to create platforms for collaborative 

work. One way of moving forward more quickly would be to identify particular problems and to 

work towards solutions using transdisciplinary approaches. The Institute for the Humanities and 

Social Sciences in conjunction with the NRF could play an important facilitating role in this regard. 

Funding from a structural and institutional perspective would be a significant catalyst for such 

collaboration. It would also be important to involve students in the construction of human and social 

sciences so as to ensure that the perspectives of young people shape future knowledge 

construction. 

 

Further, there was also a call for the need to evolve a framework that balances generalist and 

specialist knowledge so as to view HSS and natural sciences within an epistemological spectrum. We 

need to recognise the practical realities, which are based on the divisions between the HSS and the 

natural sciences, but seek greater understanding of what it means to produce knowledge at the 

intersection of the humanities and the natural sciences, which creates the possibility for intellectual 

collaboration. This is the way in which research in many areas is moving because no single 

philosopher can answer the question ‘What is it to be human?’ The answer requires the involvement 

of neuroscientists and others. 

 

What are the key critical issues in achieving such intersection?  

• The way we describe the 'crisis' needs to be revisited, including in the Charter report. It is 

not so much a decline, but more of a re-composition, and it is not brought about by the 

natural sciences because these are also experiencing similar challenges e.g. in maths and 

physics. 

• The divide also needs to factor in the ways in which legacies of apartheid contributed to the 

divide, in order to construct itself. 

• We need to ask why society exists the way it does and why we are like this. 

• The basic values and goals of knowledge need to be made explicit and the role of the natural 

and human and social sciences in achieving these needs to be more clearly articulated.   
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• What kind of graduate do we want to see in South Africa, Africa and globally? 

• What does it mean to be human in the environments in which we exist? 

 

What methods could we use to address these issues? 

• Transdisciplinary clusters could serve as spaces for dialogue and research. 

• STEM needs to be reconceptualised as STEAM – science, technology, economics, arts and 

mathematics. Note also the Dalai Lama and Boyce initiative, which brought together the 

arts, science and religion. 

• Conditions for engaging in dialogue need not be declared, but needs to be worked through 

in practice. 

• Problems that need to be addressed necessitate transdisciplinary approaches. 

• There is a need for deep disciplinary knowledge and then to go beyond and across it. 

• Transdisciplinary knowledge should not to be added to curricula, but should be embedded 

within them. 

• Provide opportunities for collaboration. 

• Conduct an audit of what actually exists in the humanities and social sciences. 

• Teach other teachers about what teaching in one's discipline means and do team  

 teaching. 

• Put transdisciplinarity on the agenda of the Council for Higher Education (CHE). 

• Recognise sources of resistance in institutions and work through them. 

• A holistic approach to being embodied in the world with a multiplicity conditions means that 

crossing borders only becomes possible through dialogue and will require a differentiation of 

consciousness. 

• Ask students (past, present and future) about how they are seeing the world. 

 

The following resources are needed to facilitate such integration: 

• The Institute/Academy needs to facilitate the processes of getting funding support from the 

NRF to support interdisciplinary projects, to place this on the agenda of the CHE and to 

explore curriculum changes and collaborative research projects. However, the process needs 

to be owned by institutions themselves. 

• The structure of universities and the way their information management systems work 

prevent such intersection and need to be looked at. 

• Institutions need to consciously create collaborative spaces and research projects. 

• Emphasise what you are for and not what you are against. 

 

Sufficient time will be required to achieve such a massive change. Detail is crucial, and this project 

needs to be viewed as a process that is closely monitored by the Institute of the Humanities and 

Social Sciences.   

 

There was consensus that knowledge needs to be viewed more fundamentally. Intersections need to 

be created to deal with problems, but these are not straight-forward or simple, and will take time to 

put in place. Whilst humanising pedagogies are increasing, the divide remains in the system and is 

perceived as being unbridgeable. The reductionism of dualism is profound and will not simply 

disappear; it is central to regimes of power. We need to gain more conceptual clarity about what is 

meant by intersections/interdisciplinarity. It is important to move away from reductionism and 

understand that human knowledge evolves through civilisational knowledge. There is an ironic 

scienticism in the FISS. That discussion, however, is old and is being repeated currently with pure 

science being projected as the only valid form of knowledge. The "to" in the title of the commission 

shows how easily we slip into the reductionist divide. 
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5.7 Post-conflict reconstruction in Africa and elsewhere 
 

Post-conflict reconstruction involves a comprehensive approach ranging from providing 

humanitarian assistance to reconstruction of political and civil institutions for creating workable and 

self-sustaining structures. It also involves reconciliation attempts and the implementation of long-

term political, social and economic provisions to address the roots of 

the conflict. Post-conflict reconstruction capacity refers to what is 

needed to help reconstruct weak or failing states primarily after civil 

wars.
2
 

 

Although there is no consensus within the international community 

regarding the priorities for conflict resolution or the order in which 

they should be addressed, the factors that contribute to sustainable 

peace are generally considered to include strengthened state 

institutions through governance reform and broader political 

participation (democratization), post-conflict elections, military reform 

and disarmament, respect for human rights and ethnic identities, 

punishment of war criminals, return of refugees and displaced persons, and empowering civil society.  

 

The challenges of post-conflict reconstruction include integrating post-conflict reconstruction efforts 

and societal reconciliation; building on lessons learned from previous experiences; local ownership 

of peace-building versus dependency on foreign donors; top-down international or bottom-up local 

community-driven post-conflict reconstruction; the role of educational reforms. Post-conflict 

theorists suggest that education, information and communication systems are critical to building up 

and reinforcing peace. Education reforms are critical to counter entrenched school mechanisms and 

ethno-centric education policies reflected through curriculums, textbooks, activities and divisive 

narratives.    

 

What is meant by ‘post-conflict’? Even if there is an absence of war, there may still be conflict 

prevalent in many different forms (as evidenced through rioting, or reflected in drama, writing and 

other forms of expression). Even if physical violence stops, the conflict continues at different levels 

in the language of media, politics, etc.  In many contexts the problem is that external peace-builders 

transfer responsibility without transferring power, making it difficult to distribute resources or 

engage the various partners in the post-conflict environment. In the face of insufficient control over 

resources, it becomes difficult to create the conditions to make the post-conflict transition. 

 

The group discussed the situation in South Africa as reflecting a shift from a transitional democracy 

to a consolidated democracy, and noted that it may be best to speak of ‘conflict transformation’ 

rather than ‘conflict resolution’. One participant for instance commented that: 

 

“While the post-1994 environment is acknowledged to be a post-conflict context, we tend to 

ignore the fact that today in some instances we are still in a state of conflict, as is evidenced 

by many of the incidents still occurring in South Africa today.  In reconstruction we are 

recreating a lot of infrastructure, institutions, and social relationships and also trying to 

redistribute resources. So the reconstruction process is not an episodic process; it can be a 

long-term, constant condition in which we need to heal social norms, and this may take 

generations”.   

 

                                                             
2
 John J. Hamre and Gordon R. Sullivan, ‘Toward Post-conflict Reconstruction’, The Washington Quarterly, Autumn 2002, 

vol 25:4, pp. 85-96. 

“Many people in South 

Africa are still extremely 

broken; many of them are 

more broken now than they 

were 10 or 15 years ago 

because the wrongs of the 

past haven’t been 

corrected.” 

- Commission discussion 
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A critical issue concerns the institutional mechanisms for building trust in society, post-conflict. It 

was suggested that the starting point is the recognition and an acknowledgement of what has 

happened – this has helped Rwanda move forward much more quickly with its healing process. This 

is where HSS has a particular contribution to make. Rewriting and teaching history is important in 

order to build tolerance and understanding between people with regard to language, race, class, etc. 

Equally important, however, is how academics from various disciplines contribute towards rewriting 

history and how that work is released more widely.  

 

The role of academics and social scientists in the post-conflict process is critical, particularly in 

questioning developments as they evolve in that context and in stimulating the development of 

critical thinking skills among students. In addition, HSS spans the training of teachers, counsellors 

and engagement with community work in order to deal with trauma. Social work, psychology, 

education and the arts have enormous potential, enabling internal realities to be externalised and 

portrayed. Other disciplines that are relevant in this regard include English, geography, politics, 

drama and many more. Strengthening governance structures and ensuring that people are aware of 

their rights (through rights-based education) are two critical forms of engagement for HSS. 

 

One way of bridging the gap between academics and policy-making is to increase access and 

inclusive participation through capacity building and societal reconciliation. Respect for the 

integration of local knowledge and HSS skills leads to mutual empowerment. HSS academics can act 

as catalysers for social change, but disciplines must be responsive to realities on the ground and 

open to an evolving discourse. Closer engagement with civil society organisations working with 

communities in trauma could be beneficial in this regard. 

 

There is a great need for the evolution of new theory that helps explain the conditions shaping post-

conflict reconstruction and transformation in the African context, as well as the outcomes, and for 

academics to be more closely networked around these issues. There is an equally great need to 

establish accredited journals through which international discourse can be influenced from an 

African and southern African perspective, in particular. 

 

Education reform in a post-conflict situation also needs to address persistent tendencies towards 

conflict such as xenophobia in South African communities. At present the South African school 

curriculum does not acknowledge the contribution of foreign nationals to the country’s 

development and, by omission, creates the impression that foreign nationals are ‘more like 

parasites’. This contributes to fostering negative perceptions which create the conditions for 

xenophobic action. 

 

One should not forget the central role that education played in the black consciousness movement. 

Steven Bantu Biko stressed that people need to release themselves from their own self-repression. 

This would serve a dual purpose of freeing our minds and supporting the transition from violence to 

peace. 
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6 Conclusion 
 

Dr Sarah Mosoetsa, Deputy Director of the Ministerial Task Team, summed up the debate during the 

Conference. She noted that the challenges raised for the revitalisation of HSS in South Africa have to 

do with the need to recognise history, the current institutional context, the wider social science 

context (both national and international) and society. Because the project seeks to challenge the 

status quo about HSS thinking, publishing and resourcing, “many of the 

fears have been around the project itself that we want to change the 

status quo while many of us want to keep it as it is owing to vested 

interests,” she said. “That fear comes from within us and from elsewhere: 

there is a genuine fear that what we are proposing seeks to change the 

status quo.” 

 

Potential challenges raised by the conference include the following: 

• Our history and the current context of our universities: the idea 

of collaboration is difficult in the context of intense competition within 

universities (between departments), between universities that compete 

for students, full-time equivalents, funding. These factors undermine the 

essence of collaboration and the Institute needs to be aware of these 

challenges. Building on the existing collaboration and taking it further 

depends on a huge transformative project. 

• In a proposal of this nature there is a real danger of empowering already-empowered and 

well-resourced universities.  

• The sustainability of this entity: It is clear that the Institute has a champion in the 

Department of Higher Education and Training, and in the Minister and Deputy Minister, but 

this is not sufficient since in politics, life can be very short. The legality of the Institute is thus 

important.  

• Linked to this is the issue of funding: who will fund this? For how long? Or will we fall into 

the same trap where the proposed National Institute for the Humanities and Social Sciences 

has to become self-sufficient and is unable to fulfil its mission?  

• The scholarship trap: the role of the Institute for the Humanities and Social Sciences is to 

foster new theories and create conditions for challenging old theories that do not 

understand us. For this new methodologies are required. So the Institute needs to move 

beyond theory – that is what will set it apart from other initiatives. 

• Implementation and monitoring: the Institute for the Humanities and Social Sciences is 

broader than monitoring numbers (e.g. how many PhDs are being produced) – it has a bigger 

transformative agenda. We need to think about how we are publishing and shape the 

landscape into something different going forward – this requires monitoring a great deal 

more than numbers. 

• Relevance: the Institute has a huge challenge in regard to relevance. Why do we want to be 

relevant and for whom? For the market? For capital? What is the purpose of education? 

What is HSS producing? Can we make our research questions sufficiently relevant to respond 

to the questions of poverty, language etc.? 

 

We acknowledge and hear all these challenges – they are real. But we also need to recognise that 

there are some challenges and fears that will not take us forward because they have a vested 

interest in the status quo. 

 

Prof. Ari Sitas, Director of the Ministerial Task Team, acknowledged the involvement of the entire 

community of young and senior academics, students, other stakeholders, the reference team and 

“Something is going to 

be done about HSS now. 

The process has started. 

We must provide the 

trajectory and the 

direction and then it is 

up to all of you to create 

the networks, do the 

research, etc.” 

- Prof. Ari Sitas, Director, 

Ministerial Task Team 
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the staff, and he thanked CEPD and the Department of Higher Education and Training for organising 

the Conference.  

 

Prof. Ari Sitas went on to stress that productive informal and formal exchanges had occurred with 

the NRF and the Department of Science and Technology, which showed clearly that “we are in the 

same country dealing with similar problems, but there is a functional separation between the 

departments”. However, he indicated that the issue of fear is a serious one and that the Ministerial 

Task Team had received little support in the face of formal and informal attack. He also clarified that 

the value base used in the Task Team’s deliberations was anti-elitist and responsive to the poor, 

anti-racist, anti-corporatisation, concerned about issues of imperialism and knowledge production, 

and pointed out that HSS often deals with issues of control.  

 

We are trying to shift the HSS and the sciences and our national research endeavours so that 

they look at the notion of freedom and inequality. Can we rise to that challenge instead of 

issues of control and manipulation? Is it possible to construct HSS as free people to remove 

the conditions that stop us from flourishing? If so we will have to tidy up the past. We need 

to hear the past for the future. 

In essence we are talking about a knowledge project in this country where four 

Ministries are involved. But it has to be an open one, creating the conditions in which we can 

be robust with each other, but constrained because it is a common problem. So the questions 

we ask, the institutions we build, the relationships between universities will come naturally 

out of the interaction. The DHET, Minister and Deputy Minister did not tell us what to do. The 

perception that we are imposing a pre-caucused reality, as the press suggested, is rubbish. 

We now need to take the next step beyond debate to create something new. We have been 

privileged to see something potentially great being born. Perhaps we will have the HSS that 

people deserve in the future.  

-Prof. Ari Sitas, Director of the Ministerial Task Team 

 

 

 

ooo 0 ooo 
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Appendices 
 

APPENDIX A: Conference programme 

 

Humanities and Social Sciences Charter Conference: 28 – 30 March 2012 

Theme: The Future for Humanities and Social Sciences in South African Universities 
 

Start End              

Wednesday, March 28, 2012 OR Tambo 2 

16:00 18:00  
Registration and Refreshments  

(OR Tambo 2) 

18:00 24:00  
Gala Dinner 

Keynote Address (Mr Gwede Mantashe, Secretary General, African National Congress) 

Thursday, March 29, 2012 (OR Tambo 1) 

8:00 9:00 

 

Registration/Exhibition  

(Entry Hall OR Tambo Conference Centre, Birchwood Conference Centre) 

  
Programme Director 

Mr Gwebinkundla Qonde (Director General, Department of Higher Education and Training) 

9:00 11:00 

Welcome  

Main Themes and Purpose of the Conference 

Mr. Gwebinkundla Qonde 

Report on Humanities and Social Sciences Charter  

Prof Ari Sitas (Chairperson of the Ministerial Task Team)  

Ministerial Response to the HSS Charter Report  

Dr Blade Nzimande (Hon. Minister of Higher Education and Training)  

Discussion 

11-00 11-30  Tea 

11:30 13:00 

 

Panel Discussion: International Perspectives on Humanities and Social Sciences in the Developing World 

Chair:  Prof Renuka Vithal (Deputy Vice-Chancellor, University of KwaZulu-Natal)  

Panellists: 

1. Prof Sukhadeo Thorat (President of the Institute for Social Science Research, New Delhi, India) 

2. Dr Ebrima Sall (Secretary General, CODESRIA, Dakar, Senegal) 

3. Prof Emir Sader (Executive Secretary, CLACSO, Universidade de Sao Paulo, Brazil)  

 

 

 

 Discussion 

 
Briefing for Commission Session  

Ms Aisha Lorgat (HSS Ministerial Task Team) 

13:00 14:00  Lunch 
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14:00 15:30 

 COMMISSION SESSIONS 

 

GOLD COMMISSION 1 - 

(Heathrow) 

 

Title: Liberation Movements and 

the Challenges of Post-Colonial 

States 

 

Chair: Prof Sam Moyo (Executive 

director, African Institute for 

Agrarian Studies (AIAS) Harare, 

Zimbabwe) 

 

Reflections on discussion:  

Prof Vladimir Shubin (Institute 

for African Studies, Moscow) 

 

GREEN COMMISSION 2 - (Marco 

Polo) 

 

Title: Building Cooperation in 

HSS within Africa and the Global 

South 

 

Chair: Prof Fred Hendricks (Chair 

of Deans Association of South 

Africa and Rhodes University, 

South Africa) 

 

Reflections on discussion& 

reporting to plenary:  

Dr Sarah Ssali (Faculty of Social 

Sciences, Makerere University, 

Uganda) 

BLUE COMMISSION 3 - (King Shaka) 

Title: Political Economy and 

Alternative Paths to Development 

 

 

Chair: Prof Ihron Rensburg (Vice 

Chancellor, University of 

Johannesburg, South Africa) 

 

 

Reflections on discussion: Prof 

Paulos Zulu (Director, Maurice 

Webb Race Relations Unit, 

University of KwaZulu-Natal, South 

Africa) 

BLACK COMMISSION 4 - (Cape 

Town International) 

 

Title: Arts, Culture, Language 

and African Heritage in a 

Globalising World 

 

Chair: Dr. Yonah Seleti (Chief 

Director, Indigenous Knowledge 

Systems, Department of Science 

and Technology, South Africa) 

 

Reflections on discussion:  

Dr. Siona O'Connell (African 

Studies, University of Cape 

Town, South Africa)   

WHITE COMMISSION 5 - 

(Waterkloof) 

 

Title: Human Development of 

Southern Africa from the 

Genesis of Humanity to 

Colonisation 

 

Chair:  Mr Jabulani Sithole 

(History Faculty, University of 

KwaZulu-Natal, South Africa) 

 

 

 

Reflections on discussion:  

Dr Shamil Jeppie (HUMA, 

University of Cape Town, South 

Africa) 

RED COMMISSION 6 – (O.R. Tambo 

1)  

 

Title: Defining HSS and the 

Appropriate Relationship to the 

Natural Sciences 

 

Chair: Prof PitikaNtuli (Chair of 

Ministerial Advisory Panel on 

African Languages, South Africa) 

 

Reflections on discussion:  

 

Reflections on discussion: Mr 

EnverMotala (CEPD Research 

Associate, South Africa)  

 

BROWN COMMISSION 7 – (Wonderboom) 

Title: Post Conflict Reconstruction in Africa & Elsewhere 

Chair: Dr. Dilek Latif (Association of Historical Dialogue and Research, Cyprus)  

Reflections on discussion: Dr. Alain Tschudin (Conflict Transformation and Peace Studies, University of 

KwaZulu-Natal, South Africa)  

15:30 16:00 Tea 

16:00 17:00 Commission Sessions Continue 

Friday, March 30, 2012 (OR Tambo 1) 

08:30 10:30  

Report Back from Chairs of Commissions 

Chair: Dr Nombeko Mpako (Head of Department: Arts History, Visual Arts and Musicology, University of 

South Africa) 

10:30 11:00  Tea 

11:00  12:00  Discussion of Commission Reports 

12:00 12:30  

Challenges for the National Institute for Humanities and Social Sciences 

Prof Ari Sitas (Chairperson, HSS Ministerial Task Team) & 

Dr Sarah Motsoetsa (Deputy Chairperson of the HSS Ministerial Task Team) 

12:30 13:00  
Vote of Thanks 

Prof Hlengiwe Mkhize (Deputy Minister of Higher Education and Training) 

13:00  Lunch 
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APPENDIX B: List of participants 

The HSS Conference Register 
No Title Surname Name Organisation Designation Telephone Fax Cell Email Alt email 

1 
Dr 

 Amadi-

Ihunwo Uchenna CEPD Researcher 011-482-3060 011-482-3068 072-147-3301 uche@cepd.org.za   

2 
Dr Allais Matseleng Wits EPU 

Senior 

Researcher     076 089 8621 

Stephanie.matseleng@gmail

.com 

Matseleng.allais@wits.ac.za 

3 Mr Appelgryn Jacques DHET         Appelgryn.J@dhet.gov.za   

4 
Prof Ayee Joseph UKZN 

Deputy Vice 
Chancellor   031 260 1495 079 772 7770 Ayee@ukzn.ac.za 

  

5   Badsha Omar             
  

6   Balfour Robert North West University       082 444 9491 robert.balfour@nwu.ac.za   

7   Bathas Lucius UFS       083 355 2476 botaslj@ufs.ac.za   

8 Prof Bhana Deevia 
University of KwaZulu-
Natal 

Professor   031 260 3600 083 288 1383 Bhanad1@ukzn.ac.za mahabeerv@ukzn.ac.za 

9 Dr Bolton Heidi SAQA     012 413 5089 jsamuels@saqa.co.za 

  

10 

Ms Boshego Lepono 

Ministerial Advisory 
Panel on African 

Languages Panellist   086 541 0325 082 434 7489 boshepl@unisa.ac.za Lesego@potlaethu.co.za 

11 Prof Boswell Rose Rhodes   046 603 7415   083 554 9589 R.Boswell@ru.ac.za   

12 Prof Botha Petrus 
University of the North 
West  

Dean       083 326 8542 petrus.botha@nwu.ac.za pabotha@mweb.co.za 

13 Ms  Buchler Michelle CEPD 
Programme 

Manager 
011 482 3060     buchler@cepd.org.za   

14   Buijs Goergina WSU     047 702 9378   knandipha@wsu.ac.za   

15   Buku Luzuko SASCO   011 376 1111     luzukobuku@yahoo.com   

16 Prof Burton Stephanie University of Pretoria Vice Principal   012 420 3696 082 555 8663 stephanie.burton@up.ac.za 

petro.cronje@up.ac.za 

17 
Ms 

Burumru-
Banson Pokuaa Wits         PR671857@hotmail.com   

18   Callinicos Luli         084 444 2549 luli@icon.co.za   

19 
Prof Carrim Nazir 

University of Western 
Cape 

Head of 

Educational 
Studies Dept   021 959 3943 072 355 6825 ncarrim@uwc.ac.za 

  

20 Ms Chaka Tsakani CEPD Researcher 011-482-3060 011-482-3068 082-58-6477 tsakani@cepd.org.za   

21 Prof Coetser Adriaan 
Walter Sisulu 

University 

Deputy Dean of 

Education 
  047 502 2554 083 560 1682 acoetser@wsu.ac.za a.coetser@yahoo.com 

22 
Prof Cross Michael 

University of 
Johannesburg Professor     082 883 5464 mcross@uj.ac.za 

  

23 
Prof De Vries Izak Daniel 

Tshwane University of 

Technology 

Head of 

Department   086 560 0315 082 338 4390 devriesid@tut.ac.za 

nagelhm@tut.ac.za 
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24 Prof Ensor Paula UCT 
Dean of 
Humanities 

Sec: Carla 
Ravens  Tel 021 
650 3059 

021 686 9840   hum-dean@uct.ac.za   

25   Enver  Motala CEPD Associate 
Researcher 
Associate 

    082 463 4189 emotala@lantic.net   

26 Mr Essop Ahmed 
Council on Higher 

Education 

Executive 

Director 

Mr Ahmed 
Essop   PA: 

Lolo  Tel no: 

012 349 3861\ 
012 349 3840 

    essop.a@ache.ac.za  allies.m@che.ac.za 

27 Ms Futshane Thembisa DHET         Futshane.T@dhet.gov.za   

28   Gordon Adele CEPD Associate   021 790 4505   083 267 6967 agordon@global.co.za   

29 Ms Govender Rakal CEPD       082 539 1056 rakal@cepd.org.za   

30 Prof Green Sulina Stellenbosch University     021 808 2070 083 278 7171 sgreen@sun.ac.za 

rcw@sun.ac.za 

31 Dr Green Whittfield DHET         Green.W@dhet.gov.za   

32 
Prof Gwele Nomthandazo 

Durban University of 
Technology   313732284   082 418 6996 dvcacademic@dut.ac.za 

nakhathi@dut.ac.za 

33 

Ms Hamilton Sheri 

Centre of Education 
Rights and 

Transformation 

Research 

Associate     083 304 6352 Shamilton@uj.ac.za 

Hamiltonsheri@gmail.com 

34 Prof Hattingh Johan Stellenbosch University     021 808 3556 083 258 1334 jph2@sun.ac.za 

lek@sun.ac.za 

35 
Prof Hendricks Fred Rhodes university 

Dean of 

Humanities   046 603 8929 082 898 3615 F.Hendricks@ru.ac.za K.Kouari@ru.ac.za 

36 Prof Hlongwa  Nobuhle UKZN       083 339 0937 hlongwan1@ukzn.ac.za 

  

37 Mr Hlongwane Zakhele DHET         Hlongwane.Z@dhet.gov.za   

38 Mr Hlongwane Ali Museum Africa Chief Curator (011) 833 5624   082 468 9869 alih@joburg.org.za akhlongwane@gmail.com 

39   Hoppers Catherina Odora UNISA   
012 337 
6044/6005/6085 

  072 628 8007 hoppeco@unisa.ac.za leepibij@unisa.ac.za 

40 Ms Jali Cebile CEPD       078 041 5263 cebile@cepd.org.za   

41 Prof Jeppie Shemiel UCT        082 568 5469 Shamil.Jeppie@uct.ac.za   

42   Ka Plaatjie Thami SABC   011 714 9111         

43 Ms Kaniki Pheobe CEPD       082 775 0430 phoebe@cepd.org.za   

44 
Dr Kaniki Andrew M 

National Research 
Foundation 

Executive 
Director 012 481 4005   083 638 8832 andrew@nrf.ac.za mmaponya@nrf.ac.za 

45 Mr Ken Duncan SSACI CEO 116422110 011 624 4206 082 880 0461 ken@ssaci.org.za 

info@ssaci.org.za  

46   Khosa Godwin JET CEO  011 403 6401     godwink@jet.org.za   

47 Ms Kinners Amanda CCRRI Researcher 312601599 031 260 1557 083 396 8201 kinnersa@ukzn.ac.za   

48 Ms Klipp Veronica Wits University Press Publisher 011 717 8700 011 717 8702 083 459 8239 Veronica.klipp@wits.ac.za 

  

49 Prof Klopper Sandra Dean of Humanities         sandra.klopper@uct.ac.za angie.coetzee@uct.ac.za 
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50 Dr Klu Ernest UNIVEN HOD     072 495 4664 asongkwesi@gmail.com 

  

51 Dr Lange Lis University of Free State Senior Director     082 330 5364 langeml@ufs.ac.za 

maardorpjh@ufs.ac.za 

52 Dr.  Latif Dilek Near East University Lecturer   90 392 6751051 90 542 857 3803 latif_lafit@yahoo.com dilekl@hotmail.com 

53 Mr Laubsher Michael North West University     018 299 1061       

54 Prof Le Grange Lesley Stellenbosch University   012 808 2280     llg@sun.ac.za   

55 
Mr Lekhuleni Sibusiso Cyril NEHAWU 

National 
Organiser FET 313736317   082 455 2896 sibusiso@nehawu.org.za 

lebo@nehawu.org.za 

56 Prof Letsosa Rantoa North West University     018 299 1061 082 782 5055 rantoa.letsosa@nwu.ac.za nardine.bothma@nwu.ac.za 

57 Ms Lorgat Aisha UCT-CHSS Task Team Researcher 217614360   084 205 5925 aisha.lorgat@uct.ac.za lorgata@gmail.com  

58 Prof Maake   Nhlanhla UL Executive Dean  015 268 489 015 268 3425 083 640 5656 n.maake@yahoo.co.uk 

nhlanhla.maake@ekaambook
s.org 

59 Mr Macikama Mvuyisi DHET         Macikama.M@dhet.gov.za   

60   Mafumadi Jane Freedom Park   012 336 4000     jane@freedompark.co.za   

61 
Ms Magabane Angie DHET 

Assistant 

Director   012 325 4419 073 321 0584 Magabane.a@dhet.gov.za 

  

62 Dr Mahlobo Bheki DHET         Mahlobo.B@dhet.gov.za   

63 Mr Makgoba Peter Shai DHET Chief Director 123419638   082 336 9861 makgoba.s@dhet.gov.za 

ndlovu.s@dhet.gov.za 

64 
Mr Makhado Ntsieni 

National Research 

Foundation 

Programme 

Officer   086 690 7077  073 032 8850 ntsieni.makhado@nrf.ac.za ntsieni.makhado@gmail.com 

65 
Bish
op   

Makobe MT DHET   012 512 5131    071 391 8720 Makobe.b@dhet.gov.za   

66 Mr Maluleka Kenneth DHET         Maluleka.K@dhet.gov.za   

67 Ms Maninjwa Mosima DHET         Maninjwa.M@dhet.gov.za   

68 
Mr Mantashe Gwede ANC 

General 

Secretary           

69 Dr Martin Leonard MISTRA Faculty Head     082 448 2083 Leonardm@mistra.org.za hopep@mistra.org.za 

70 
Mr Mashilo Alex   

Provincial 
Chairperson 011 339 36 33 011 339 4244   

motshedisiletuka@yahoo.co
m 

  

71 Mr Masoga Vincent         083 297 3826 vincent@blackstarsa.com   

72 Mr Masuku Bheki DHET       082 531 9177 Masuku.B@dhet.gov.za   

73 

Mrs Mathibela Julia PANSALB 

Manager: 
Language in 

Education   012 341 5938 071 673 5289 Julia@pansalb.org.za 

  

74 Mr Mathonsi Victor DHET         Mathonsi.V@dhet.gov.za   

75 Ms Matlakala Clara CEPD       072 201 8994 clara@cepd.org.za   

76 Ms Mayevu Christina University of Limpopo Lecturer   051 268 2868 082 200 5160 mashangu.mayevu@ul.ac.za thembeka.makamu@ul.ac.za 

77 Ms Mbobo Lulama DHET         Mbobo.L@dhet.gov.za   
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78 Prof Metz Thaddeus UJ       079 839 2989 tmetz@uj.ac.za thandmetz@eastcoast.co.za 

79 Ms Mjajubana Nomawethu DHET         Mjajubana.N@dhet.gov.za   

80 

Prof  Mkhandawire Thandika 

London School of 

Development 

Chair in 
African 

Development       kaarina.klint@gmail.com 

  

81 Prof Mkhize Nhlanhla UKZN   031 260 2006   082 436 7902 Mkhize@ukzn.ac.za    PILLAYDH@ukzn.ac.za  

82 Ms Mkhize Hlengiwe DHET         Mkhize.H@dhet.gov.za   

83 Ms Mncwabe Sibongile DHET         Mncwabe.S@dhet.gov.za   

84 Prof Moeketsi RMH 
Executive Dean of the 
College of Human 

Sciences 

  124296650   082 901 3068 moekermh@unisa.ac.za ngcobnp@unisa.ac.za 

85   Mokotong Elizabeth NAFCOC   011 492 0003/4       
  

86   Mokwena Moses NAFCOC   011 492 0003/4         

87 Prof Moleleki Mohlomi DHET Professor     827105289 molelekim@telkomsa.net magabane.a@dhet.gov.za 

88   Monyoee Lebusa NRFI             

89 Ms Moswane Shatadi CEPD       072 648 5441 shatadi@cepd.org.za   

90   Motala Shireen UJ         smotala@uj.acza   

91 Mr Motlhanke Simon DHET         Motlhanke.S@dhet.gov.za   

92   Motshepe Abel DHET             

93 Dr Motsoetsa Sara            Sarah.Mosoetsa@wits.ac.za   

94   Moyo Sam CODESRIA   263 772274351     sammoyo@ecoweb.co.zw   

95 Dr.  Mpako Nombeko UNISA   124,296,391 124,293,556 079 522 4402 mpakonp@unisa.ac.za Bakerlk@unisa.ac.za 

96 
Ms Mpiyakhe  Zuki ASSAF 

Programme 

Officer   086 576 9530 076 818 4107 zuki@assaf.org.za 

ntmpiyakhe@gmail.com 

97 Dr Nara Monkam UP   

012 420 4509 
(F) +27 12 420 
4508 

http://www.ati.u
p.ac.za/  

    Nara.Monkam@up.ac.za   

98 Mr Ndenge Kinsely CEPD         kinsley@cepd.org.za   

99 Dr Ndletyana Mcebisi MISTRA Faculty Head   011 518 0266 084 582 5721 McebisiN@mistra.org.za 

McebisiN@hotmail.com 

100   Nethononda  Angel UJ       078 608 9679 angie@uj.ac.za   

101 
Ms Netshiheni Angie PANSALB 

acting 

Executive Head 
languages 123419638 012 341 5938 071 673 5288 angie@pansalb.org.za 

olga@pansalb.org.za 

102 Dr Netshiomb Kenneth 
Executive Dean of the 
Faculty of Arts and 

Design 

        kennethn@dut.ac.za;  ditab@dut.ac.za 

103 Mr Netshitendze Joel  Maphungubwe Institute Chairperson 011 518 0260   082 900 0083 khathun@mistra.org.za thabangm@mistra.org.za 
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104   Newman Neil NEHAWU   011 833 2902  011 833 0757   neil@nehawu.org.za   

105 Prof  Ngidi 
David 

Phathabantu 
CUT  

Dean Faculty of 

Humanities 
051 5073216     Dngidi@cut.ac.za  mmoeketsi@cut.ac.za 

106 Dr Ngoepe Abbey University of Limpopo       082 200 5378 Abbey.Ngoepe@ul.ac.za   

107 Mr Ngoma Fanie DHET         Ngoma.f@dhet.gov.za   

108 Ms Nkohla Thando CEPD         thando@cepd.org.za   

109 Prof Notshulwana Velile 
Nelson Mandela 

Metropolitan University 
Executive Dean 

Sec: Ms 
Yolande Ferreira 

Tel: 041 504 

2187 

    
velile.notshulwana@nmmu.

ac.za 

yolande.ferreira@nmmu.ac.z

a 

110 Ms Nqaba Nokuthula DHET         Nqaba.N@dhet.gov.za   

111 Mr Nqandela Nqaba DHET         Nqandela.n@dhet.gov.za   

112 
Mr Ntshanga Siseko 

National Heritage 

Council 

Heritage 

Manager     082 890 1382 s.ntshanga@nhc.org.za 

  

113 Prof Ntuli Pitika     011 447 4300     Pitika@pitikantuli.com  

  

114 DR Nzimande Blade 
Minister of Higher 
Education and Training 

Minister of 
Higher 
Education and 

Training 

PA: Nosipho 

Makwetu Tel: 
012 312 5555   

    makwetu.n@dhet.gov.za   

115 Dr O'Connell Siona UCT 

Curator: Centre 

for Curating the 
Archive, UCT 

  021 553 4464 083 772 4143 sionaoc@gmail.com thomas.cartwright@uct.ac.za 

116 Dr Ojong Vivian Besem UKZN 
Academic 

leader 
312602431 312601459 083 696 1771 ojong@ukzn.ac.za   

117   Okeke  Khathija DHET       082 614 8513 Okeke.K@dhet.gov.za   

118 Prof 
Okeke-

Uzodike 
Ufo UKZN   332605007   071 682 3666 Uzodike@ukzn.ac.za smalld@ukzn.ac.za 

119 Dr   Pampallis John DHET 
Minister 
Advisor 

012 312 5558 012 323 5618 082 770 0411 Pampallis.J@dhet.gov.za   

120 Dr Parker Diane DHET         Parker.D@dhet.gov.za   

121 Mr Patel   Firoz DHET         Patel.F@dhet.gov.za   

122 
Ms Perold Helene 

Helene Perold & 
Associate         Hperold@hpa.co.za   

123 
Dr  Peter Zola 

Department of Arts & 
Culture 

Chief Language 
Practitioner   012 441 3868 072 530 3418 Zola.peter@dac.gov.za 

  

124 
Ms Phala Vanessa Lerato BUSA 

Executive 

Director       venessa.phala@busa.org.za 

Trudi.McLoughlin@busa.org

.za 

125 
Prof Pikirayi Innocent University of Pretoria   124204661   082 786 6137 innocent.pikirayi@up.ac.za 

innocent.pikirayi@gmail.co
m 

126   Pillay Devan  Wits 
Department of 
Sociology 

011 717 4440   084 556 2131 devan.pillay@wits.ac.za Laura.bloem@wits.ac.za 
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127 
Prof Pillay Suren 

University of the 

Western Cape 

Senior 

Researcher   021 959 3178 082 332 6042 surenpillay@gmail.com  

spillay@uwc.ac.za 

128 Mr Pooe T K   

Former student 

at UKZN, MA 

thesis on HSS 

114985948   
0827301233 or 

0764317885 
kagisopooe@yahoo.com.au tk.pooe7@gmail.com  

129 Dr  Prew Martin  CEPD 
Executive 

Director 
011 482 3060   082 325 3822 martin@cepd.org.za   

130 Dr Prinsloo Cas HRSC   012 302 2307   082 339 2225 chprinsloo@hsrc.ac.za   

131   Qonde Gwebinkundla DHET 
Director 
General 

      Qonde.G@dhet.govza   

132 Mr Qonde Gwebinkundla DHET         Qonde.G@dhet.gov.za   

133   Rafadi Kagiso             
  

134 Mr Rakometsi Mafu Umalusi CEO  012 349 1510     eugene@umalusi.org.za   

135 Mr 
Ramakgoakg

oa 
Zebedius NIHE-Mpumalanga     086 697 1311 083 592 0910 zeb@ananzi.co.za zebedius64@gmail.com 

136 Dr Rampedi Makgwana University of Limpopo 
Acting 

Executive Dean 
015 268 2687   082 200 5179 

makgwana.rampedi@ul.ac.z

a 

Yvonne.vanderwalt@ul.ac.za 

137 Prof Ramrathan Labby UKZN 
Dean-School of 

Education 
  031 260 3600 082 674 9829 ramrathanp@ukzn.ac.za mahabeerv@ukzn.ac.za 

138 Ms Raphalalani Matodzi         824223052 mathodzir@univen.ac.za magabane.a@dhet.gov.za 

139 Prof Rensburg Ihron 
University of 
Johannesburg 

  
Sec: Annah 
Sekwele, 011 

559 4805  

011 559 4807   ilrensburg@uj.ac.za  vc@uj.ac.za 

140   Sader Emir CLACSO 
Executive 

Secretary 
55 21 88552148     emirsader@uol.com.br   

141 Ms Sako Mathapelo DHET         Sako.M@dhet.gov.za   

142 Dr Sall Ebrima CODERSIA 
General 

Secretary 

 (+221) 33 824 

03 74  
    ebrima-sall@yahoo.com 

executive.secretary@codesri

a.sn 

143 Mr Samuels Joe  SAQA CEO   012 413 5089 082 833 1271 jsamuels@saqa.co.za aduplessis@saqa.org.za 

144 
Prof Sehoole Chika UP 

Head of 

Department   012 420 3581 082 926 6870 chika.sehoole@up.ac.za 

  

145 
Prof Seleti Yona DST CEO 128436683 866810092 828823097 

YONA.SELETI@DST.GO
V.ZA   

146 
Prof Setati Mamokgethi UNISA 

Researcher & 
Innovation   086 659 6806 082 555 8664 setatrm@unisa.ac.za 

ngwencb@unisa.ac.za 

147 Dr Setlalentoa Boitumelo North West University   018 389 2505   082 200 8005 
Marilyn.Setlalentoa@nwu.a
c.za 

Matlhodi.Rehlampfu@nwu.a
c.za 

148   Shembe Sihle Re-educate CEO 114730112   835992519 SIHLE@REDUCATE.ORG    

149 Ms Singh Aruna DHET         Singh.A@dhet.gov.za   

150 Prof Sitas Ari 
Human and Social 
Sciences (Mineral Task 

Team) 

Chairperson:     072 236390 ari.sitas@uct.ac.za   

151   Sithole Jabulani UKZN Lecturer     072 699 9680 Sithole@ukzn.ac.za   
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152 
Dr Skomolo Agrinette WSU 

Head of 
Department   047 502 2554 082 202 1006 askomolo@wsu.ac.za askomolo@yahoo.com 

153 Prof Somniso 
Mncedisi 

Michael 
University of Fort Hare Dean   086 628 2294 072 723 6001 mmsomniso@ufh.ac.za unamba@ufh.ac.za 

154 Dr Ssali Sarah 
College of Humanities 
Makerere University 

Senior Lecturer   256 414 543539 256 772 663772 sssali@ss.mak.ac.ug sssalin@yahoo.com 

155 Prof Stander Hennie UP 
Dean Faculty of 
Humanities 

124202360   082 576 0119 hennie.stander@up.ac.za   

156 
Prof Stewart Graham 

Durban University of 

Technology Researcher     072 713 4836 stewart@dut.ac.za 

ntando@dut.ac.za 

157 
Prof Stewart Linda North West University 

PC: Faculty of 
law 182991921 018 293 5396 083 290 4573 linda.stewart@nwu.ac.za 

  

158   Tame Bianca           aisha.lorgat@uct.ac.za   

159 Prof Thorat Sukhadeo 
Indian Council for 
Social Sciences 

Research 

Chairman       chairman@icssr.org   

160 
Dr Tschudin Alain 

University of KwaZulu-

Natal     031 260 0266 083 457 2888 amadumbi@gmail.com 

rawatlalj@ukzn.ac.za 

161 
Ms Van Rensburg Hannelie DHET         

Vanrensburg.H@dhet.gov.z

a   

162 
Prof Van Rooy Bertus North West University 

Director 

Researcher   016 910 3463 082 859 2904 Bertus.vanRooy@nwu.ac.za 

  

163 
Prof 

Van 

Volenhoven Willie North West University         Mpho.Modupe@nwu.ac.za   

164 Prof Vithal Renuka UKZN           
  

165 Prof Vladimir Shubin 
Institute for African 

Studies 
Professor 4637659593 +7 495 697 1954 

 +7 910 415 

2796 
 vlgs@yandex.ru vladimir.shubin@inafr.ru 

166 
Ms Vukuza Nolitha DHET 

International 

Attaché     083 725 0016 Nolithav@mweb.co.za 

Vukuza-

Linda.N@dhet.gov.za 

167 Prof  Walmsley  Gerard 
St Augustine Collge of 

SA 

Vice President 

for Mission/ 

Head of 
Philosophy 

011 380-9000 011 380 9200   
g.walmsley@staugustine.ac.

za 

p.harrison@staugustine.ac.za 

168   Webster Edward Wits 
Researcher 

Professor 
    084 467 0192 edward.webster@wits.ac.za   

169 
Prof Zulu 

Paulus 

Mzomuhle 

University of KwaZulu-

Natal     031 260 3323 082 414 4556 zulup@ukzn.ac.za 

  

170 Mr Zungu Richard DHET         Zungu,R@dhet.gov.za   
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No 
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1 

Africa Institute of 

South Africa 

Ms Rosemary Lepule/ Nonjabulo 

Dladla /  Solani Ngobeni 

Tel. 27 12 304 9768 (Direct)Tel.:27 12 

304 9700    (Switchboard) Email.: SNgobeni@ai.org.za 

'balangs@ai.org.za'; 

'bsuhlane@ai.org.za' 

2 
CEPD 

Peter Mochekgechekge 011 - 482-n 3060 peter@cepd.org.za   

3 
DHET 

Nobuhle Dlepu Tel: (012) 312 5410 Cel: 073 262 0084 Dlepu.N@dhet.gov.za   

4 

Heinemann Publishers 

(PTY) LTD 

Kathy Potterton/ Adam Mniki 

0 11 322 8600 kathy.potterton@pearson.com    

5 

National Art Council 

of South Africa Carol Maluleke  (0)11 838 1383  info@nac.org.za; nomfundo@nac.org.za 

Lebogang@nac.org.za; 

Carol@nac.org.za 

6 
Penguin Books 

Neren Pillay 078 208 7119 nerengini.pillay@za.penguingroup.com nomsa.radebe@penguingroup.com 

7 
South African History 
Online 

Kagiso Rafadi 
O123235522 info@sahistory.org.za    

8 
Wits University Press 

Veronica Klipp 011 717 8702 Veronica.Klipp@wits.ac.za   

 

 


